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I am very pleased to have been invited to write a preface to this SMSC (Spiritual, Moral, Social and Cultural) 
resource and I am delighted to see that Ofsted is acknowledging that formal education has to be about much 
more than developing skills for economic competence and employment.  As a Director of The Citizenship 
Foundation and responsible for much of its curriculum work for many years, I spent a great deal of time and 
effort, both in this country and overseas, trying to encourage colleagues to take this area seriously.  In Bosnia 
and Herzegovina, for example, I was part of a team working for the Council of Europe developing a peace 
and human rights curriculum for primary and secondary students.  It was so obvious that education was a key 
tool for helping young people in that war-torn country develop a set of values and attitudes that would take 
the country forward, help build peace and stability and equip the young people themselves with the personal 
skills to cope with a range of challenging situations which, if not handled appropriately, could add to the total 
of conflict and be part of the problem rather than part of the solution. 

When I first started to work in this field, in the late 1980s, I was astonished to realise that the government 
of the day regarded peace education very suspiciously and I remember taking a decision not use the term 
when dealing with the Department for Education and Skills.  It is encouraging to see that those attitudes have 
changed, to some extent, and there is official recognition that education and schooling must be understood 
as much more than a technocratic process of gaining useful knowledge.  Pupils with underdeveloped 
personal skills, with low levels of empathy, with an inability to understand and control their own emotions, and 
without a clear set of personal moral values are at a disadvantage in a whole range of ways.  Children (and 
adults) learn better when their relationships are positive and healthy and when the learning environment of 
the school is calm, respectful and peaceful.  I have read a number of research reports recently that strongly 
link positive school ethos with enhanced learning outcomes. 

This interdependence is what this book is about.  Peace is a core value and both draws on and enriches other 
key values such as fairness, justice, respect, tolerance, and empathy.  Very few people would argue that these 
attitudes are not very much needed in our own country - and our own schools - at this time. 

Don Rowe is a Quaker, and was co-founder of The Citizenship Foundation and author, amongst other things, 
of ‘Introducing Citizenship,’ and ‘You, Me, Us!: social and moral responsibility for Primary Schools’.

“This is a fantastic guide which has inspired the staff at Stoke Primary School to 
become creative with circle time activities. This will support the development of 
SMSC for every individual in our school therefore moving us in the direction of 
outstanding within this area. The guide is easy to follow and implement into our 
everyday timetable.”

Teacher, Stoke Primary School, Coventry

Preface
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Supporting website
To accompany the book, there is also a website:

www.learning.peacemakers.org.uk

This symbol indicated where you will find downloadable materials supporting some of the games 
and activities, and links to useful websites and video clips.   

The guide is built around the concept of a spiral curriculum, visiting themes relevant to SMSC (Spiritual, 
Moral, Social and Cultural) development at different ages and with varied complexity and depth.  It includes 
‘Big Questions’, games and activities to stimulate the discussion, the practice and the reflection that is 
important to the development of the whole child; head, heart and hands or what they think, feel and do.

The guide is divided into two parts:

Part 1: Foundations for Peace lays out the theory. What is peace education?  What is SMSC?  What is the 
relationship between the two? It also introduces five themes that form the framework for our approach and 
has suggestions on planning, auditing and assessment.

Part 2: Toolkit for Peace is the practical aspect and  includes techniques to deliver the work, activities, 
games and Big Questions which can be used to further develop the skills of enquiry and debate. 

Use the guide in a way that meets the needs of your class or school.  Those interested in how we have come 
up with this resource, in the links between SMSC and aspects of peace education, or in a whole school 
approach will benefit from reading Part 1; if you want ideas for games and activities, then go straight to Part 
2.  

The games and activities are not copyrighted.  Some have their origins in the mists of time and may well be 
familiar to you, others have been developed by our trainers, and still others ‘borrowed’ from the family of 
Peace Educators.  We are happy for them to spread far and wide, but ask that if you are using this publication 
then please attribute it as appropriate.

We hope this guide will give you support for developing SMSC (and aspects of PSHE and Citizenship) in 
your school, but also spark new ideas and creativity.  We’d love to hear of new ideas and share them on the 
website.
 
Although aimed at primary schools in England who have a duty to develop spiritual, moral, social and cultural 
development, the activities and content of Learning for Peace are relevant to anyone in schools who may be 
interested in exploring this approach.  

Using this guide

CPD Activities for Curriculum Professional Development that can be used in staff meetings are 
denoted by this symbol.

8
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About Peacemakers

Peacemakers has worked in the West Midlands since 
1987, developing and delivering different aspects 
of Peace Education.  Our ultimate vision is a more 
peaceful world with caring and resilient communities 
of all kinds. Over the last 10 years we have worked 
with more than 150 schools in the region, equipping 
thousands of children and hundreds of staff with the 
skills to build healthy relationships and to resolve 
conflict creatively.  

More recently we have been working intensively at 
a whole school level to build more peaceful school 
communities through developing inclusive and 
restorative approaches.  We aim not just to impart 
knowledge but to work in such a way that pupils 
can “show us what they know with the work of their 
own head, heart and hands” (Chris Lehman of the 
Educator Collaborative).  

Our approaches are inclusive, creative and dynamic 
using circles as a forum for activities, games and 
discussion.  

Some of the ways we work with schools include:

•	 Peacemaker courses: up to 20 hour courses 
working with a whole year group in a school.  
This long-standing course develops skills and 
behaviours that help build relationships and 
resolve conflicts: cooperation, affirmation, 
listening skills, exploring feelings, blaming 
language, anger management, understanding 
conflict and ways to resolve conflict;

•	 Peer Mediation training: conflict resolution for 
young people by young people; 

•	 Peacemaker Whole School Approach: 
introduces Restorative Practices and helps put 
relationships at the centre of the school ethos;

•	 Staff training: running effective circles, resolving 
conflict in the classroom, adults as role models, 
development of SMSC. 

And here’s a sample of what people have said about 
our work: Introduction

6

“The lessons made 
me feel more confident and I 
have different thoughts about 
different people in my class, 

better thoughts.” 

Year 4 Pupil

“I use things
 we have practised in 

Peacemakers at home and 
in the playground and 

Peacemakers have helped 
me conquer some fears.” 

Year 5 Pupil

“I’ve gained 
people skills and to 
be assertive which is 

really helpful.” 

Year 5 Pupil

“The ten week 
Peacemaker Project substantially 

supports the provision for pupils’ Spiritual, 
Moral, Social and Cultural (SMSC) development.  

Whilst facilitating opportunities to recognise 
and manage their own emotions, attitudes 

and values, it also allows pupils to recognise 
these attributes in others within the context of 

tolerance and respect for each other.  This 
contributes well to helping pupils understand 

what responsible citizenship is all about.”

Headteacher, Birmingham
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“Society educates young people at best haphazardly and at worst quite destructively as far as conflict 
is concerned.  From an early age, people are led to think that conflicts should be settled by someone in 
authority: the parent, the teacher, the headteacher, the gangleader, the policeman, the judge, the boss, 
the president.  If there is nobody to arbitrate, then the ‘strongest’ will ‘win’ and the ‘weakest’ will ‘lose’.   
Traditionally, little encouragement has been given to young people to take responsibility for resolving 
conflicts, to look for ‘win-win’ solutions.  Yet the way in which young people learn to respond to conflict 
will have a pervasive effect both on the quality of their personal lives and on the prospects for society as 
a whole.  Affirming the personal value of each individual, encouraging mutual respect and consciously 
developing the skills and attitudes involved in creative conflict resolution must be regarded as an important 
educational priority.”

Sue Bowers and Tom Leimdorfer (1990) Quaker Faith and Practice [5th Ed].

7

“The lessons made 
me feel more confident and I 
have different thoughts about 
different people in my class, 

better thoughts.” 

Year 4 Pupil

The overlap between peace education and SMSC 
is obvious in many ways: both are education for the 
kind of people we want to become and the kind of 
society we want to live in.  We can learn how to live 
peacefully, and to be peaceful.  We hope that by 
sharing the collective Peacemakers’ experience of 
this work we can strengthen all of our spiritual, moral, 
social and cultural development. 

Peacemakers, also known as West Midlands 
Quaker Peace Education Project, 
is a branch of Central England Quakers, 
charity no 224571.

Quakers believe
Quakers have been committed to 
peace for all of their 350 year 
history.  As religious people 
committed to faith in action, their 
work for peace is a testimony to 
(or an expression of) their belief in 
the Divine that exists in each person.  

Quakers seek to wage peace at all 
levels of society, from teaching 
mediation to school children, to being 
active in disarmament. 

Quakers understand that peace education is 
essential if people are to be equipped with 
the knowledge and skills to deal with conflict 

non-violently.  Quakers have a long history of 
involvement in peace education through training 
in such methods as mediation, alternatives to 
violence and creative responses to conflict. 
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If your plan is for one year – plant rice.
If your plan is for ten years – plant trees.

If your plan is for one hundred years – 
educate children. 

Confucius

Peace education

Peace education is the process of acquiring the 
values, the knowledge, and developing the attitudes, 
skills, and behaviours to live in harmony with oneself, 
with others, and with the natural environment. 

People generally have a strong desire for peace and 
nonviolent alternatives for managing conflict.  The 
question for Peace Educators is: how do we bring 
that about through education?  

There is an international recognition that education 
is key to building a culture of peace: the United 
Nations has called on every country to ‘ensure that 
children, from an early age, benefit from education 
to enable them to resolve any dispute peacefully 
and in a spirit of respect for human dignity and of 
tolerance’.

Developing a culture of peace 
includes looking at how peaceful 
we feel within ourselves, how 
peaceful we are in our actions 
and in our choices and how our 
relationships with others and as a 
community are characterised by 
peace.  Similarly, spiritual, moral, 
social and cultural development 
involves us looking at our inner 
world, our ethical choices and 
actions, and our interactions with 
others and with our world.  It is

Part 1: Foundations for Peace
not about passivity or quietism; it’s about values such 
as justice, inclusion, respect, empathy and equality. 

Peace education has two aspects.  Educating for 
peace is teaching the skills to deal with conflicts 
creatively and to find ways to respond other than 
with power or violence.  Education about peace is 
teaching about conflicts in the world we live in, and 
cultivating the ability for people to change things 
they see as wrong, in their own community and more 
widely. 

We called this guide Learning for Peace.  This 
refers to the processes of exploration, discussion, 
practice, reflection and questioning that are used to 
make education for peace meaningful and relevant 
to children and staff, individually and together.  It is 
a process that enables and empowers the spiritual, 
moral, social and cultural development of both the 
self and the wider school community.   

Quick Activity: What is peace?
Start discussions with children and staff about the 
idea of ‘peace’ and what it means to them.  What 
does it feel like? look like? smell like? etc.  In small 
groups ask them to write words or pictures on a large 
piece of paper to share their understanding of peace.  

8

PEACE

Freedom

No arguments

Quiet

Helping

Forgiveness

Sharing

Reading

Friends

Baby tiger cubs

Love

Islam means 
peace

Equality
Sleeping

Being heard

Playing 
together

Meditating

Saying nice 
things

Praying brings 
peace
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Responses may include symbols of peace, places 
where they feel peaceful, family and friends, different 
words for peace.  In debriefing ask questions such as:

Where is peaceful in school?  

Is peace always quiet? 

Where is not peaceful in school? 

Who is responsible for peace?

What do we mean by peace?

There is a distinction made between the idea 
of ‘negative peace’ and ‘positive peace’.  This 
distinction originates with Johan Galtung, a founder 
in the field of Peace Research.  Negative peace is 
the absence of war or violence in a country.  Here, 
the emphasis is on maintaining or ‘keeping the 
peace’; so policies may be put in place to control 
the violence but the underlying causes may not be 
addressed. 

Positive peace includes not just the absence of things 
such as violent conflict or oppressive social structures 
such as discrimination but also the presence of 
positives: justice, resolution of conflict, social systems 
that are equal and fair etc.  The emphasis here 

What is a peaceful school?  This was the topic of 
a teacher conference in 2012.  A video
clip about the conference can be 
accessed from the website.
 
Read the article ‘Peace is not a dirty 
word’ which can be accessed from the
website.

• What questions do the video and the article 
raise for you as staff?  

• How is peace valued in your school?  
• When and where do you feel peaceful in 

school?

CPD A peaceful school?

8

8

is on peacemaking - learning the skills of conflict 
resolution and peacebuilding - developing a shared 
ethos across an organisation or a community.

Peacemakers takes this model of positive peace 
and applies it to schools.  Examples of negative 
peace in a school might be to ban football at play 
times because too many arguments are taking 
place, or to separate two children who have had an 
argument and contain them in different parts of the 
playground.  In a positive peace scenario, the school 
would have an ethos whereby children would be 
encouraged to explore what is happening during 
these times, to think about who is affected and to be 
part of coming up with the solution. 

What might this look like in school?...

Raddlebarn Primary School in Birmingham has been 
exploring positive peace as a whole school.  At 
a staff training event they were asked to explore 
the difference between peacekeeping, and 
peacebuilding.  A member of staff turned their ideas 
into posters for the school (see page 10).

Ask staff to work in small groups and discuss 
their ideas on the difference between 
peacekeeping, peacemaking and peacebuilding. 
For each of these discuss ‘What’s involved?’, 
‘What does it look like for us?, ‘What’s the 
outcome?’ and ‘What’s the impact?’  

A template can be downloaded from the 
website and a worked example is shown 
on page 10.  

Get together as a staff team to share your 
discussions and compare your responses to the 
example.  What questions does this activity raise 
for you – as individuals, as a team (SLT, behavior, 
governors, support staff etc), as a school?

CPD Positive & negative peace

8

9
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What is sMsc?

Spiritual, Moral, Social and Cultural development 
is a statutory requirement for schools in England.   
SMSC values have been ‘taught’ in schools for many 
years but recent changes to the Ofsted (Office 
for Standards in Education) inspection framework 
means they now feature much more prominently in 
the classroom.  Spiritual, Moral, Social and Cultural 
development is defined by Ofsted (2015) as:

Spiritual development is shown by pupils’: 
• ability to be reflective about their own beliefs, 

religious or otherwise, that inform their 
perspective on life and their interest in and 
respect for different people’s faiths, feelings and 
values;

• sense of enjoyment and fascination in learning 
about themselves, others and the world around 
them;

• use of imagination and creativity in their 
learning; 

• willingness to reflect on their experiences.

Moral development is shown by pupils’:
• ability to recognise the difference between right 

and wrong, readily apply this understanding in 
their own lives and, in so doing, respect the civil 
and criminal law of England;

• understanding of the consequences of their 
behaviour and actions; 

• interest in investigating and offering reasoned 
views about moral and ethical issues, and 
being able to understand and appreciate the 
viewpoints of others on these issues.

Social development is shown by pupils’:
• use of a range of social skills in different 

contexts, including working and socialising with 
pupils from different religious, ethnic and socio-
economic backgrounds;

• willingness to participate in a variety of 
communities and social settings, including by 
volunteering, cooperating well with others and 
being able to resolve conflicts effectively;

• acceptance and engagement with the 
fundamental British values of democracy, the 
rule of law, individual liberty and mutual respect 
and tolerance of those with different faiths and 
beliefs; the pupils develop and demonstrate 
skills and attitudes that will allow them to 
participate fully in and contribute positively to 
life in modern Britain.

Cultural development is shown by pupils’:
• understanding and appreciation of the wide 

range of cultural influences that have shaped 
their own heritage and that of others;

Examples of staff responses to positive and negative peace activity, Raddlebarn Primary School, Birmingham

10

Peacebuilding = Positive Peace
What’s involved:  Using peacemaking strategies the school commits 
to righting unfairness/harm and building healthy relationships.

What it looks like:  Restorative co-ordinator in school, regular circle 
time in every class, check in/out happening across school, restorative 
processes in school policies.

What’s the outcome:  Increased attendance and achievement, de-
creased incidents and exclusions.  

What’s the impact:  Greater empathy/awareness of how actions affect 
others, making changes for themselves, people’s needs identified and 
met where possible, working towards shared goals; ‘That’s the way 
we do things here’,  feeling of being included and listened to.  

Peacekeeping = Negative Peace
What’s involved:  Dealing with trouble as it happens.

What it looks like:  Telling off, separating the children, behaviour 
marks, doing as you are told.

What’s the outcome:  The trouble ends for now, behaviour marks 
build up, negative feelings not sorted out.

What’s the impact:  Repeated behaviours, children can become 
labelled; he/she always does that. 
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• understanding and appreciation of the range of 
different cultures within school and further afield 
as an essential element of their preparation for 
life in modern Britain;

• knowledge of Britain’s democratic parliamentary 
system and its central role in shaping our history 
and values, and in continuing to develop Britain;

• willingness to participate in and respond 
positively to artistic, sporting and cultural 
opportunities;

• interest in exploring, improving understanding 
of and showing respect for different faiths and 
cultural diversity, and the extent to which they 
understand, accept, respect and celebrate 
diversity, as shown by their tolerance and 
attitudes towards different religious, ethnic and 
socio-economic groups in the local, national and 
global communities.

11

Encourage colleagues to explore the SMSC 
definitions (left) in order to gauge understanding 
and collect experiences.  

Page 37 shares a technique called Silent 
Dialogue; this is a great activity to assess where 
your staff team is at, in terms of SMSC.  You 
will need four large sheets of paper, one for 
each area of SMSC.  Each sheet will have one 
definition placed onto it.  

Colleagues raise questions, share experiences, 
and comment on what is already happening in 
school, using the Silent Dialogue technique.    

CPD Understanding SMSC

1944 
Education Act: requires 
schools ‘‘to promote the 

spiritual, moral, mental, cultural 
and physical development of pupils’ 

(sometimes referred to as SMSC).  The 
curriculum for a maintained school 

(must be) a balanced and broadly based 
curriculum which: (a) promotes the spiritual, 

moral, cultural, mental and physical 
development of pupils at the school 

and of society; and (b) prepares 
such pupils for the opportunities, 

responsibilities and 
experiences of adult 

life.

Education 
(Schools) Act 

1992: Chief Inspector 
for England shall have the 

general duty of keeping the 
Secretary of State informed 
about ‘the spiritual, moral, 

social and cultural 
development’ of 

pupils.

School 
Inspections 

Act 1996: Chief 
Inspector’s duty to 
report on pupils’ 

SMSC development 
was reiterated.

Education 
& Inspections 

Act 2006: Schools 
required to promote 

Community 
Cohesion as a 

legal duty.

Education 
Act 2002: SMSC 

development restated and 
emphasises the need to establish 

the values schools should impart to 
pupils.  Clearly recognises that there 

is more to life than achieving high 
standards in academic subjects.  The 
task was described as: ‘… the training 

of good human beings, purposeful 
and wise, themselves with a vision 
of what it is to be human and the 

kind of society that makes 
that possible’.

Equality 
Act 2010: 

Public Sector 
Equality Duty has 
significant links to 

pupils’ SMSC 
development.

SMSC and 
British Values 2014: 

Government issues guidance 
on promoting fundamental British 
values as part of SMSC in schools.  

British values specified as: democracy; 
rule of law; individual liberty; and 
mutual respect and tolerance of 
those with different faiths and 

beliefs.  Ofsted and independent 
inspectorates to take the work 

of schools in this area 
into account during 

inspections.  

SMSC and schools: a timeline...
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At the heart of Learning for Peace are a range of 
skills which, when developed, will help children put 
their learning into practice.  These include, but are 
not limited to: 

We offer five themes 
for developing SMSC 
through Learning for 
Peace:

Learning for Peace: bringing it 
together

Peacemakers combine elements of Peace Education 
and SMSC to form what we call ‘Learning for Peace’: 
a process of peaceful exploration, discussion, 
reflection and questioning that encourages us to 
develop spiritually, morally, socially and culturally.

Peace
Education SMSC

Learning 
for 

Peace

Developing 
Inner Peace

Peaceful 
Choices

Peaceful 
Relationships

Peaceful 
Actions & 

Behaviours

Peaceful 
Communities

Skills

The next few pages share the knowledge, skills, 
attitudes and values that can be developed in SMSC 
through a peace-focused curriculum.  These can also 
help foster British Values as set out in the current 
SMSC guidance (see timeline, p.11).  

Later we suggest a model for developing the five 
themes through a spiral curriculum (see p.27), where 
ideas are revisited and practised throughout a child’s 
primary school progression.

Schools have a statutory obligation to teach SMSC 
(including British values) at Key Stage 1 and Key 
Stage 2.  The following pages suggest how these 
obligations fit with the five ‘Learning for Peace’ 
themes.  Links with the non-statutory frameworks 
for Citizenship and Personal, Social, Health and 
Economic Education (PSHE) are also offered to help 
with holistic planning.  

This framework is not meant to be definitive but is 
offered for consideration.  If your school already has 
a robust PSHE curriculum, you might wish to use the 
ideas within that and incorporate those elements of 
SMSC which are not as strong or are missing.

Participating
Cooperating

Collaborating

Listening

Managing 
Feelings & 
Emotions

EmpathyReflection

Taking 
Responsibility

Creative 
Thinking

Concentrating Affirmation

Conflict
Resolution

Looking

Critical 
Thinking
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Learning for Peace promotes the development of 
inner peace that comes from having a strong sense 
of identity and self-awareness.  

Developing inner peace can help to form resilient 
behaviour and attitudes and to encourage a spirit of 
equality, respect, empathy and understanding.  It is 
also about developing greater emotional intelligence 
and emotional literacy. 

Developing Inner Peace

Outcomes:
•	 Being at peace with ourselves.
•	 Recognising how different situations affect our feelings of peace and wellbeing, 

and	influence	our	reactions	to	them.		Exploring	how	we	might	choose	to	respond.
•	 Developing	resilience	and	the	ability	to	‘bounce	back’	from	difficult	situations.
•	 Developing a sense of identity.
•	 Celebrating our inner selves: appreciating what makes us unique, valuing our own 

heritage, being proud of our abilities.

Exploring 
identity

Learners are given opportunities to be reflective 
about their beliefs, values and more profound 
aspects of human experience.  They develop 
curiosity about their own identity as well as each 
others.  

Learning 
about our 
heritage

The school environment and school policies reflect 
this ethos.  There may be spaces in the school 
grounds that enable children to talk to each other 
or have time on their own.  There may be inviting 
spaces in the school where children can relax with 
each other, or quiet spaces to read a book, write or 
have time to think.

We have used the symbol of a 
Celtic Knot to represent Inner 
Peace. This symbolises Inner 
Strength.

www.peacemakers.org.uk
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Statutory SMSC links*
 
Spiritual Development:
• Ability to be reflective about their own beliefs, 

religious or otherwise, that inform their 
perspective on life and their interest in and 
respect for different people’s faiths, feelings and 
values;

• Sense of enjoyment and fascination in learning 
about themselves, others and the world around 
them;

• Use of imagination and creativity in their 
learning;

• Willingness to reflect on their experiences.

Cultural Development:  
• Understanding and appreciation of the wide 

range of cultural influences that have shaped 
their own heritage and that of others.

British Values:  
• Enable students to develop their self-

knowledge, self-esteem and self confidence.

Non-statutory links*

PSHE - Health & Wellbeing: 
• How to maintain physical, mental and emotional 

health & wellbeing;
• Ways of keeping physically and emotionally safe;
• To identify different influences on health & 

wellbeing.

PSHE - Relationships:
• How to recognise and manage emotions within 

a range of relationships.

Citizenship: 
Developing confidence and responsibility & making 
the most of their abilities (e.g. to recognise, name 
and deal with their feelings in a positive way; to 
recognise their worth as individuals by identifying 
positive things about themselves and their 
achievements, seeing their mistakes, making amends 
and setting personal goals).

*correct at time of publication.  For updates see website.

Developing Inner Peace

www.peacemakers.org.uk
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Learning for Peace provides opportunities for pupils 
to reflect on where they stand on various issues and 
to share dilemmas with their peers.  

It can help learners think about the choices they 
make, why they make them, and the implications of 
their choices.  

It can help develop skills to participate in debate in a 
calm and clear way which allows everyone’s voice to 
be heard.  

Peaceful Choices

Outcomes:
•	 Being able to discuss in a calm and clear way, what is right and wrong in different 

situations.
•	 Recognising and respecting that others may not agree with you about these 

matters.
•	 Understanding why it is important to follow agreements and rules in order to 

maintain peace.
•	 Knowing how to question and challenge others in the group.
•	 Being able to stand up for your own beliefs, opinions and ideas. 

We have used the symbol of the 
Feather of Maat to represent 
Peaceful Choices.  This is an Ancient 
Egyptian symbol representing truth, 
justice, morality and balance.

The approaches suggested on in Part 2 can help 
provide a space in which counter-narratives can be 
heard and challenged in a non-threatening way.  This 
can support exploration of wider issues from current 
affairs such as the dilemmas facing refugees, asylum-
seekers and their host countries. 

A World War I critical thinking projectA primary school-focused teachers’ resource

Conscience

C

M

Y
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MY

CY

CMY

K

Q Logo - Fern - CMYK.pdf   1   19/04/2012   13:45:49

Conscience 
Alley

Resources 
that 
support the 
exploration 
of Peaceful 
Choices
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Peaceful Choices
Non-statutory links*

PSHE - Relationships:
• How to recognise risky or negative relationships 

including all forms of bullying and abuse (e.g. 
recognising what is fair/unfair, kind/unkind, right/
wrong).

PSHE - Living in the wider world: 
• Rights and responsibilities as members of 

families, other groups and ultimately as citizens.

Citizenship: 
• Preparing to play an active role as citizens 

(e.g. to recognise choices they can make, and 
recognise the difference between right and 
wrong).

• Why and how rules and laws are made and 
enforced, why different rules are needed in 
different situations and how to take part in 
making and changing rules.

*correct at time of publication.  For updates see website.

Statutory SMSC links*
 
Moral Development:
• Ability to recognise the difference between right 

and wrong, readily apply this understanding in 
their own lives and, in so doing, respect the civil 
and criminal law of England.

• Interest in investigating and offering reasoned 
views about moral and ethical issues, and 
being able to understand and appreciate the 
viewpoints of others on these issues.

British Values:
• Enable pupils to distinguish right from wrong 

and to respect the civil and criminal law of 
England.

www.peacemakers.org.uk
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Learning for Peace teaches children the skills needed 
to develop and nurture healthy relationships. 

Using circles as outlined in Part 2 gives everyone 
the opportunity to practice these skills in a different 
learning space.  

The approaches we advocate support children to 
work outside of their friendship groups, develop 
the skills of empathy and cooperation and value the 
similarities and differences between each other.  The 
circle also provides a forum in which children can 
learn how to calibrate their social behavior in a group 
as well as challenge their peers and develop self-
awareness.  

Learning for Peace encourages adults and children 
to examine their own worldviews:

‘We subconsciously see the world through the lens 
of our own worldview, influenced by the culture, 
family and society that we have come from. 

Establishing space and frameworks where children 
and adults are able to share and explore their 
own and others’ worldviews, can lead to greater 
maturity, respect and tolerance when faced with 
difference.’   
    Dr H B Danesh, (2008)

We have used the British 
Sign Language symbol for 
unity to represent Peaceful  
Relationships.

Peacemakers in action

Peaceful Relationships

Outcomes:
•	 Developing the skills needed to build and maintain relationships.
•	 Developing empathy for others.
•	 Knowing what healthy relationships look and feel like.
•	 Recognising	what	influences	your	own	worldview	and	that	others	may	have	a	

different worldview to your own.
•	 Being able to challenge and ask questions of yourself and others. 
•	 Developing an awareness of the relationship between ourselves and our 

environment.

www.peacemakers.org.uk
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Peaceful Relationships
Non-statutory links*

PSHE - Relationships:
• How to develop and maintain a variety of 

healthy relationships, within a range of social/
cultural contexts.

• How to respect equality and diversity in 
relationships.

Citizenship: 
• Developing good relationships and respecting 

the difference between people (e.g. that families 
and friends should care for each other; to 
recognise and challenge stereotypes).

*correct at time of publication.  For updates see website.

Statutory SMSC links*
 
Social Development:
• Use of a range of social skills in different 

contexts, including working and socialising with 
pupils from different religious, ethnic and socio-
economic backgrounds.

• Acceptance and engagement with the 
fundamental British values of democracy, the 
rule of law, individual liberty and mutual respect 
and tolerance of those with different faiths and 
beliefs; the pupils develop and demonstrate 
skills and attitudes that will allow them to 
participate fully in and contribute positively to 
life in modern Britain.

Cultural Development:
• Understanding and appreciation of the range of 

different cultures within school and further afield 
as an essential element of their preparation for 
life in modern Britain.  

• Interest in exploring, improving understanding 
of and showing respect for different faiths and 
cultural diversity, and the extent to which they 
understand, accept, respect and celebrate 
diversity, as shown by their tolerance and 
attitudes towards different religious, ethnic and 
socio-economic groups in the local, national and 
global communities.

British Values:
• Further tolerance and harmony between 

different cultural traditions by enabling pupils to 
acquire an appreciation of and respect for their 
own and others cultures.  

• Encourage respect for other people. 
• Encourage respect for democracy and support 

for participation in the democratic processes.

19www.peacemakers.org.uk
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Learning for Peace allows children to explore their 
reactions to conflict, its causes and to find ways to 
resolve it.  

Learning for Peace teaches children about conflict 
escalation, including the role of blame and unkind 
language.  It is also an opportunity to explore anger 
as an emotion and strategies for calming down, to 
allow ourselves to think and make good decisions 
about what to do next. 

‘Well-implemented conflict resolution education 
programs, including peer mediation and 
curriculum initiatives, have been shown to increase 
social skills, reduce aggression and increase 
understanding of ways of handling conflict’ 

Jones, quoted in Levstik (2008)

Peaceful Actions and Behaviours

Outcomes:
•	 Understanding	the	causes	of	conflict	and	how	we	respond	to	it.
•	 Finding	ways	to	resolve	conflicts.
•	 Recognising the impact of our behaviour on others.
•	 Developing strategies for being able to repair harm when it has been caused.

We have used a dove to 
represent Peaceful Actions and 
Behaviours and intentions when 
dealing with others.  Doves are a 
symbol of peace for many. Developing restorative approaches 

Taking part in 
cooperative 
activities

Setting up a peer 
mediation scheme

www.peacemakers.org.uk
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Peaceful Actions and Behaviours
Non-statutory links*

PSHE - Living in the wider world:
• Respect for self and others and the importance 

of responsible behaviours and actions.  How to 
respect equality and diversity in relationships.

Citizenship: 
• Developing good relationships and respecting 

the difference between people e.g. to listen to 
other people, and play and work cooperatively; 
to realise the nature and consequences of 
racism, teasing, bullying and aggressive 
behaviours, and how to respond to them and 
ask for help.

*correct at time of publication.  For updates see website.

Statutory SMSC links*
 
Moral Development:
• Understanding of the consequences of their 

behaviour and actions.

Social Development:
• Willingness to participate in a variety of 

communities and social settings, including by 
volunteering, cooperating well with others and 
being able to resolve conflicts effectively.  

Cultural Development:
• Willingness to participate in and respond 

positively to artistic, sporting and cultural 
opportunities.  

British Values:
• Encourage pupils to accept responsibility for 

their behaviour, show initiative and understand 
how they can contribute positively to the lives 
of those living and working in the locality of the 
school and to society more widely.

www.peacemakers.org.uk
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Learning for Peace can help to build peaceful 
classrooms, corridors, playgrounds, staffrooms 
and dinner halls and involve everyone in the 
school community.  This means everyone taking 
responsibility to build a community but recognising 
that they also have the right to be supported by that 
community. 

Children are given support to apply the skills, 
knowledge and attitudes they develop to life beyond 
the classroom or the school gates.  The activities 
help children connect their learning to different 
aspects of their lives.  

Peaceful Communities

Outcomes:
•	 Developing a peaceful school community that meets everyone’s needs is the 

responsibility of everyone in the school.
•	 Giving	pupils	a	voice	to	influence	change	within	their	communities.
•	 Recognising that respect for school buildings and the school grounds contributes to 

building a peaceful school community.
•	 Recognising that the knowledge, skills, attitudes and values needed to develop 

peaceful school communities can be applied to the wider community and help 
develop active citizens.

We have used Nkonsonkonson or the ‘chain 
link’ to represent Peaceful Communities.  It 
represents unity and human relations and 
reminds us to contribute to the community.  
It is an Adinkra symbol originating from the 
Akan in West Africa.     

Visiting places 
in the local 
community

Exploring viewpoints 
through drama

www.peacemakers.org.uk
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Peaceful Communities
Non-statutory links*

PSHE - Living in the wider world:
• Pupils should be taught about different groups 

and communities.
• To respect equality and to be a productive 

member of a diverse community.

Citizenship: 
• That they belong to various groups and 

communities, such as family and school. 
• To recognise the role of voluntary, community 

and pressure groups.

*correct at time of publication.  For updates see website.

Statutory SMSC links*
 
Social Development:
• Willingness to participate in a variety of 

communities and social settings, including by 
volunteering, cooperating well with others and 
being able to resolve conflicts effectively.

Cultural Development:
• Knowledge of Britain’s democratic parliamentary 

system and its central role in shaping our history 
and values, and in continuing to develop Britain.

• Willingness to participate in and respond 
positively to artistic, sporting and cultural 
opportunities.  

British Values:
• Enable students to acquire a broad general 

knowledge of and respect for public institutions 
and services in England.

• An understanding of how citizens can influence 
decision-making through the democratic 
process.

• An appreciation that living under the rule of law 
protects individual citizens and is essential for 
their wellbeing and safety.

23

Visiting places 
in the local 
community
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PLanning

Here we offer guidance on how to plan for this work 
across the school, looking at audits, assessment and 
planning tools.  

On completion of audits schools may be surprised 
to know how much they are already nurturing and 
providing elements of SMSC, but perhaps not 
recognising them as such.  However, you may find 
there are gaps if it is not planned for in a holistic way.

A Royal Society of Arts (RSA) report in 2014, ‘Schools 
with Soul’, found that the requirement of schools to 
develop the broader human qualities of their pupils 
had become side-lined due to the overwhelming 
pressure placed on them to deliver better exam 
results.

‘Schools with Soul’ found that too many schools 
took a ‘scattergun approach’ that risked provision 
being ‘everywhere and nowhere’.  In its conclusion 
the report argued that despite an increase in school 
autonomy, deeper thinking is required about how 
to equip children and young people with the skills, 
attitudes, values and capabilities needed to succeed 
in the modern world.

To read more from the RSA report, 
‘Schools with Soul’ access the report in 
PDF form via the website.

8

What’s already happening in school?

SMSC has long been a part of school provision 
and of how schools prepare their students for life 
and work.  Your school will no doubt have many 
programmes and projects that are geared towards 
developing aspects of SMSC.  

Much of the ‘hidden curriculum’ will be reflecting 
these priorities, as will the schools values or mission 
statement, so you will not be starting from a blank 
slate.  However, it may not be clear where the 
strengths and weaknesses lie, what the shared 

understanding of SMSC is and whether there is a 
clear whole school approach.

If you are not sure to what extent, or how SMSC is 
articulated in your school, some kind of audit of what 
you deliver in terms of provision may be a useful 
starting point.  

There are numerous online audit tools 
available.  We have provided selected 
links and audit tools on the website.

8

As well as a more formal audit, the school may like 
to take a collaborative, dialogic approach within the 
school to see what is in place and, more importantly, 
what people want to have in place.

You could begin with the suggested CPD activity on 
page 11 - Understanding SMSC - to ensure there is a 
common understanding of the concepts.

As a school community you could then formulate a 
key question to look at why you are all doing what 
you are doing.  A question such as: 

What kind of citizens do we want our pupils to 
become?  

Or simply: 

What kind of people do we want our children to 
be? 

The question could relate to what kind of world we 
build together such as: 

What kind of society do we want to have? 

Including children and parents in this enquiry would 
further enrich the results.  Having answered your 
‘why’ question, the next question could be:  

What is needed to make this a reality?

24
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Across the curriculum

SMSC can be developed through virtually all parts 
of the curriculum, as well as through specific slots 
for SMSC or PSHE, enhancement or well-being 
programmes. 

In small groups imagine the learners you are 
working with at various points in their lives:

• moving into Y7;
• starting college;
• first day at work etc.  

What skills will they need in order to develop:

• peaceful minds (or inner peace); 
• peaceful choices; 
• peaceful relationships; 
• peaceful actions and behaviours; 
• peaceful communities?  

You could give the theme descriptors on pages 
14 - 22 as a stimulus to each group.  Compare 
your lists to the list of skills mentioned on page 
12.  What would you add?

CPD Skills for life

Guidance on SMSC and different 
curriculum subjects can be found on 
the website.  There is also a link to the 
DfE document ‘Promoting fundamental 
British values as part of SMSC in 
schools’ which sets out areas of focus.  

8

Once you have discovered where you and your 
school are on this journey, you can start planning a 
whole school approach that builds on your strengths 
and addresses any weaknesses.

An approach to SMSC?

Venerable Bede CE Academy in Sunderland plans its 
SMSC in terms of children’s personal development.  
Children are visualised as young seedlings, nourished 
and supported by the school.  Staff are asked to 
consider how the school develops children.  What 
kind of climate does the school create for them and 
does it prepare and nurture the ‘soil’ so that children 
and adults can thrive?  An adapted version of their 
‘vision’ is shown here. 

If 
th

e 
sc

ho
ol

 is
 se

en as an ecosystem, are all the parts nurturing each other?
Provision

- How are we nurturing personal development within 
SMSC? 

- What knowledge, skills, values and attitudes do our 
children need to learn?
- Does our behaviour policy work in terms of children’s 
personal development?

Outcomes
- What do children 
get from what we are 
providing for them? How 
do we know?
- How are children 
responding, acting and 
behaving?
- Are our children 
thriving?  What signs of 
personal development 
are there? 

Context
- What is our ethos and 
vision?  Does everyone 
in the school own this 
vision?  
- Does it complement 
what we are trying to 
achieve through SMSC?  
- How does our school 
environment (corridors, 
playgrounds, staff room, 
classrooms and lunch 
rooms), make our children 
and staff feel?

25
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How do we measure success?

Having a vision or goal you want to meet, raises the 
question: 

How will the school know it’s getting there? 

It’s important to identify progress and achievement 
of pupils, and you will probably have a whole school 
policy on assessment that can be used and adapted 
as necessary.  Having clear outcomes for the work is 
essential for the assessment process.  

We need to know where we want to get to (how are 
children responding, acting and behaving?) in order 
to know if we’re being successful. 

Whole school questionnaires and checklists

To measure success across the school, collect some 
baseline data at the start of the work and do an 
end line assessment after a set period of time.  One 
method to collect this data is to devise a checklist 
that a number of children fill out, that charts pupils’ 
experiences around a range of outcomes. 

Statements might include:

‘children often help each other in lessons’ or 

‘children do not get hit or called hurtful names at 
my school’

  
Children then indicate the extent to which they agree 
or disagree with the statement.  

Comparing results before the new approach starts 
and then assessing it after one or two years will show 
where the programme is working and where it needs 
refining or adjusting.  For example, after a two year 
project on restorative conflict resolution skills across  
four schools, pupils recorded that other children...

... called me names: reduced by 16% 

... teased me about my family: reduced by 18%

Assessing pupils in this area should not imply that 
they are failing as people or as citizens.  It should not 
be a judgement of worth, personality or value of an 
individual child or their family.  

Assessment can be viewed as a creative opportunity 
to involve pupils through self-assessment; in the 
design and implementation of measures; and in 
using creative approaches to assessment.  The 
following techniques are examples that can be used 
at a class level before and after introducing a new 
theme. 

The thermometer line
Draw an imaginary line across the classroom floor 
to designate a spectrum.  Ask the children to 
stand along the line to show where they are on 
the spectrum.  For example: ‘How confident do 
you feel about working in a small group?’  

Pupils can stand anywhere along this line.  
Compare before and after introducing and 
practising knowledge or skills.  Record pupils’ 
positions by taking a photo of the line. 

Self-assessment 
Choose a limited number of statements you want 
to check, such as ‘I think our class listens to each 
other’,  where pupils can rate their experience 
from 1-5, where 1 is not very good at something 
and 5 is very good.  Put these together on a form 
and ask a class to complete the form at the start 
of a new focus/theme and again, when it has 
been completed.

Ask a question to the class: ‘What can I do now 
that I couldn’t before?’ and note the results on a 
flipchart or white board. This often leads to very 
tangible answers.

26

See website for full report and for 
example checklists for measuring 
change and impact.

8

Full report at:http://www.peacemakers.org.uk/
wp-content/uploads/2015/06/WMQPEP-CPERG-
REPORT.pdf
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Difficulty

New 
Content

Revision

Mastery
Mastery

Jerome Bruner’s Spiral Curriculum

27

Tokens
Label 3 boxes or plastic tubs with Agree, 
Disagree and Not sure (or Very, Not at all and 
Quite depending on the statement).  With 
children sitting in a circle, place these in a line in 
the centre of the circle.  Give each person in the 
class a token and read out a statement such as ‘I 
can work with anyone in this class’ or ‘this class is 
good at listening to each other when others are 
speaking’.  

Ask pupils to place their token in the relevant 
box depending on whether they agree with the 
statement or not.

Whole school planning: a Spiral Curriculum

The model of the Spiral Curriculum, developed by 
Jerome Bruner, begins with the hypothesis that any 
subject can be taught in some intellectually honest 
form to any child at any stage of development.  In 
other words, the most complicated concepts can 
be understood by a child if they are structured and 
presented in a way that is easily accessible.

The diagram (right) shows how by revisiting a topic, 
theme or subject several times throughout a child’s 
learning the content develops from very simplistic 
concepts to more complex ones and concrete 
ideas develop into more abstract ones.  The Spiral 
Curriculum can help with planning SMSC across the 
whole school. 

By looking at previous experiences, accessing 
previous learning and having opportunities to gather 
information, reflect and analyse, children start to 
internalise this and make informed actions.

See website for examples of 
assessment forms we have used 
that can be adapted for your own 
purposes.  

8

Visual Voices is an alternative way to elicit pupil voices to 
evaluate a project. http://www.lboro.ac.uk/microsites/ssehs/
youth-sport/staff/visual-voices.pdf

The teacher or facilitator can be described as more 
like a ‘guide on the side’ than a ‘sage on the stage’ 
with a more personalised approach to learning taking 
into consideration the personal needs and interests 
of the pupils.

“Matters are of continuous concern to everyone 
until they are mastered” 

Jerome Bruner

“Key concepts are presented repeatedly 
throughout the curriculum but with deepening 

layers of complexity” 
Jerome Bruner

“We begin with the hypothesis that any subject 
can be taught in some intellectually honest form 

to any child at any stage of development” 
Jerome Bruner
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A spiral curriculum and Learning for Peace

As children progress through the school, new ideas 
and concepts for each of the five Learning for Peace 
themes are added.  Teachers are encouraged to 
revise and revisit learning from previous year groups 
to help inform at each stage, and children are 
encouraged to share their experiences.

Skills development also plays a crucial part in helping 
children to access new information with a deepening 
level of complexity.  Children need the opportunity 
to reflect when things don’t go to plan, recognise 
what went wrong and then put it right.  Just as 
we allow children to practise and make mistakes 
when learning a musical instrument or a foreign 
language, we need also to give them the chance 
to practise, make mistakes and learn from these 
when developing the life skills around their SMSC 
development.

This resource offers games and activities that can 
be run in a circle time format, many of which can 
be revisited at different times in the school year or 
with different year groups across the school and 
processed with a greater degree of complexity.

Each of the five Learning for Peace themes can be 
revisited within each year group adding new content 
each time, and continuously practicing the skills 
throughout.  

The diagram below helps to visualize this.  The 
themes can be approached in any order. You could 
start with Peaceful Choices for example. 

Developing Inner PeacePeace
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Peaceful Relationships

Peaceful Actions & Behaviour
YR Y1 Y2 Y3 Y4 Y5 Y6

...and within a Year Group

Developing 
Inner Peace

Peaceful 
Choices

Peaceful 
Relationships

Peaceful Actions 
& Behaviour

Peaceful 
Communities

Across the school...
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Planning progression through questions

This guidance is included to give you a starting 
point. You might have other ideas or other questions 
that are more relevant to your context so use it in a 
way that best serves your needs.  

Pages 30-31 offer a framework for progression 
through Learning for Peace (see example below).  
This is built around a series of ‘planning questions’ 
for each theme and for each school year from 
Reception through to Year 6.  Games and activities 
for each theme can be chosen from the toolkit 
section of the guide (see pages 32-80).

Some games can be repeated in different year 
groups.  Children will gain something different from 
them each time they do them.  It is not necessary to 
move through the themes in the order they appear 
in our illustration.  You might decide to start with the 
question for Peaceful Relationships or for Peaceful 
Choices for example; it is up to you.

Big Questions

Also included (from Year 2 onwards) are five ‘Big 
Questions’ - one for each theme.  These are  
indicated by the darker background.  

The Big Questions encourage critical thinking, 
dialogue and debate.  Each could be explored over 
two or three sessions using the techniques on pages 
36-39.  In the toolkit section there is a suggested 
stimulus for each Big Question with ideas for how the 
question might be explored.

Big Questions provide an opportunity for children to 
practise listening to other viewpoints, to share their 
own views, and to develop their ‘moral compass’ 
through debate and discussion. 

We would love to hear how children respond to 
these questions and to share these on the website so 
please send them to us!

Learning for 
Peace themes

Planning 
Questions

BIG 
QUESTIONS

How to read the Learning for Peace progression framework on pages 30-31
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Learning for Peace 

Themes Reception Year 1 Year 2

Who am I?  
What do I like doing?  
What am I good at?

Can I describe my 
feelings to someone 

else?

Why is sharing 
important?  

How do we feel when 
we share?

What is a family?  
Who are my friends?

Can we take turns?  
Can we work with other 

people in our class?

Who is in our class?  
What is our class like?

What is fair/unfair?  How 
does it feel when things 

are fair/unfair?

How are people the 
same and different?

How does what I do 
affect someone else? 
Can we work together 

as a team?

What is volunteering? 
What can I do to help 

make my class/school a 
better place?

How does how I feel 
affect the way I behave? 

When should I talk and 
when should I listen?

What is cooperation? 
Can I work 

cooperatively with 
anyone in my class?

BIG QUESTION: 
Is it OK to fall out with 

someone?

How can I help decide 
what happens?  

What does it mean to 
vote?

Developing 
Inner Peace

Peaceful 
Choices

Peaceful 
Relationships

Peaceful Actions 
& Behaviour

Peaceful 
Communities

Progression
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Year 3 Year 4 Year 5 Year 6

How do I know what 
other people are 

feeling?

What do I need from 
my classmates to be 
able to learn to the 
best of my ability?  
What do they need 

from me?

What is empathy?

What is a conflict?  
What causes people to 

fall out?

BIG QUESTION: 
How can one person 
make a difference?

When do I feel 
uncomfortable at 

school?  
What does it mean to 

be assertive?

BIG QUESTION: 
How do we know what 

is right and wrong?

What do I value in 
my relationships with 
others? (e.g. honesty, 

tolerance, respect, etc)

How do conflicts 
escalate? 

What can we do to stop 
conflicts escalating?

What makes a 
community? 
Who is in my 
community?

BIG QUESTION: 
Can you be too nice? 

What is the difference 
between wants & 
needs; rights & 
responsibilities?

How does it affect me/
my friendship group/

my class when I fall out 
with someone?

What is anger? 
How does it show itself? 
What can we do to calm 

down?

Which parts of my 
community do I know?  
Which don’t I know? 
How could I find out 

more?

Who am I? 
What qualities & 

attributes will I be 
carrying into Y7?

What rights & 
responsibilities (R&R) 

do I have as a Y6 
pupil?  What R&R wilI I 

have as a Y7 pupil?

BIG QUESTION: 
 Can you respect 
someone without 

agreeing with them?

How are my thoughts, 
feelings and behaviour 

connected?

What makes a peaceful 
community? 

How can I influence 
change in my 
community?

31
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aPProaches and gaMes

Our Toolkit for Peace is a collection of pedagogical 
techniques (approaches), games and activities that 
we have used to effectively develop SMSC in the 
classroom through Learning for Peace.  All of the 
ideas have been tried and tested many times and all 
are based on working in a circle.   

Working in circles

Circles have been 
used by communities 
across cultures for 
centuries, as a way of 
generating discussion 
and dialogue.

Circles allow everyone the opportunity to speak, 
giving a real voice to those who may otherwise 
be excluded.  They provide a formalised 
listening process that encourages empathy and 
understanding. 

In circles, the facilitator (teacher) shares responsibility 
for running the session with the class - jointly 
making decisions about who speaks or the tempo of 
conversation for example.  

This balancing of power can help to build good 
relationships between the children; and between the 
adults and the children.

Preparing the space

We encourage the class to take responsibility for 
setting up the circle (a large circle of chairs - one for 
everyone - with a space in the centre).  Doing this on 
a regular basis helps develop communication skills, 
and with practise, the space can be created very 
quickly.  

Once pupils are familiar with the process they can 
then try setting up the circle silently, using non-verbal 
means of communication.  Establish what is needed 
to do this task well, for example, safely, silently and 
swiftly.   

Early on, you should establish a class agreement 
for working in a circle.  This will need to centre on 
respect so that children feel safe and able to express 
themselves.  The agreement can be discussed in the 
circle using language that is clearly understood by 
everyone.  Support the class to agree rules that are 
within their reach or they can aspire to.  For example, 
‘We will listen to the person speaking’ rather than 
’We will always listen to the person speaking’.

Managing the space

Everyone in the room (including adults) should be 
part of the circle.  When adults participate alongside 
children, relationships and respect are stenghtened.  
Leaving adults outside of the circle (but in the room) 
can send negative messages to those in the circle.

Part 2: Toolkit for Peace
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Interruptions at the door are frustrating for everyone.  
Putting a sign on the door can help avoid this.

Once formed, the circle can work as one, or break 
into pairs and groups as appropriate.  We want to 
build children’s confidence in working with others 
without falling into cliques, so try activities aimed at 
mixing up the group.

Chairs help to maintain the circle and make games 
easier to play.  When using chairs it is a good idea 
to make sure they are all the same to reinforce the 
idea of equality in the circle.  If you decide not to use 
chairs, you could use carpet tiles to help designate 
each person’s space on the floor.

Talking pieces

A ‘talking piece’ can be used in a circle to help 
establish the principle of only one person speaking 
at a time.  With young children, the talking piece can 
help to discuss taking turns.

Anything can be a talking piece and younger 
children will particularly enjoy having a teddy bear or 
something tactile to pass around the circle.  

33

In a staff meeting, discuss how circles are 
currently being used in school:  

• Are circles a regular feature of the school 
week?  How are they used?  

• How are circles perceived by the pupils? 

• Are they used to develop relationships or 
solve problems?  

• Which year groups are they used with?  

• How similar or different is the school’s 
approach to using circles, to the way we are 
advocating their use here? 

CPD How do we use circles?

Smooth pebbles can 
work well, as can a 
Koosh Ball or bean 
bag.  Some people 
like to use something 
special like a shell 
etc. 

It can work well to 
practice using a 
talking piece in a 
small group before 
establishing it in a 
larger circle.

When practising, try to resist the temptation of 
speaking yourself when you don’t have the talking 
piece!  This will model the process and help to  
establish equality within the circle.  Clearly you will 
need to use discretion as there may be times when it 
is necessary to intervene (i.e. inappropriate language, 
clarification, specific support, behaviour etc). 

As the teacher you will be facilitating the circle for 
much of the time, but a talking piece helps to share 
the responsibility of who is speaking.  If someone 
in the circle wishes to speak, they place their hands 
on their lap as a signal.  The person who currently 
has the talking piece chooses the next speaker.  
Encourage pupils to make ‘adventurous choices’ - 
choosing those who have not yet spoken, or who 
they might not normally work with.

Talking pieces can be used when introducing a 
question, passing the item round the circle to hear 
each child’s thoughts.  For a more fluid discussion 
children can take the talking piece from the centre 
of the circle when they want to speak.  If someone 
decides not to speak, then that’s fine.  You might 
come back to them at the end to see if they want to 
add anything to the discussion.

When introducing this skill, you can use more ‘fun’ 
questions like, ‘What would your superpower be and 
why?’ or ‘What do you really like doing at school?’  
Ask them to find out things from the person next to 
them and feed that back as you go around the circle.

Paired dialogue within a circle
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Play games!

Games build class cohesion through cooperation and 
fun.  Games can also be unpicked and processed in 
ways that reinforce learning through questions such 
as:

• How well did we play that game (scale of 1-5)?
• How do you feel that game went?
• What could we have done to improve it?
• What skills were we using?
• Why did we have to stop that game?
• Was everyone included?
• What did we do to involve everyone?

Reflection such as this can help develop self-
awareness, self-esteem and empathy.  

Games can be revisited in different year groups and 
processed with increasing complexity.

Devising a circle session

If you are unfamiliar with running circles, the 
diagram below shares a tried and tested format that 
Peacemakers have used over many years.  This is a 
template that you may wish to adapt.

In a shorter session of 20-30 minutes, you might 
decide to mix the group quickly using a game like 
Circle Mayhem (p.40), or to not use ‘Check In’ and 
‘Check Out’.  

34

Game: It’s not essential but 
if possible choose a game 
to play that you can connect 
back to your main activity.

Reflect	and	Review:	Share learning 
from the activity, reflecting on the group’s 
thoughts and any questions raised.  
Encourage everyone to respond to these, 
recognising that knowledge and ideas come 
from the group and not just the adults.

Activity: This is the time 
for your key learning focus.  
Activities to choose from 
can be found in Part 2.  
Activities may be in pairs, 
groups or as a whole, but 
still within the circle.

Mix	the	group:	Choose 
a game to have some fun 
and mix up the group.  
Reflect on the game and 
how well it was played.

Check In*: Gives everyone a chance 
to share something about themselves.  
This provides an opportunity to gauge 
feelings, attitudes and expectations. 
Choose a check in such as ’What are you 
looking forward to today?’  A talking 
piece (p.33) gives everyone (including 
adults) the chance to ‘check in’.  Discuss 
with children who have SEN or EAL, how 
they might like to contribute.  

8
*the website 
has a list of 
check in and 
check out 
ideas.

Check Out*: Similar to check 
in.  Give everyone a chance 
to speak.  You might ask ‘what 
have you found useful from the 
lesson?’ or ‘what are you going 
to do after school?’  

Affirmation:		Activities 
like Magic Carpet (p.44) 
give children the chance 
to hear positive things 
from others at the end 
of a session.
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The role of the facilitator

In the circle, you or a colleague will take on the role of a facilitator for children’s learning.  

35

Main 
Activity

Role: Facilitate, nudge, prompt – lead don’t tell!
In groups, pairs or as a whole class, hand this over to the children.  Allow space for the 
task to be completed without too much adult intervention.  Listen in unobtrusively to 
discussions to help with reflection and review later on.  Try not to react in the moment to 
comments/behaviour that you find challenging, but respond later to these. 

Check Out
Role: Close the session together

A ‘looking forward’ question such as ‘what are you looking forward to about your next 
lesson/this afternoon/the weekend” helps to close the session and assist the children to 
transition to the next part of their day.  Give everyone the chance to speak.
 

Affirmation 
Excercise

Role: Encourage positive thoughts
Randomly choose children for the exercise, so that even those who found aspects of the 
circle challenging, have a chance to hear affirmation at the end of the session.  

Reflect & 
Review

Role: Draw out thoughts and ideas
Debrief the game/activity with open-ended questions.  Encourage reflection/review on 
individual and group skills/knowledge.  Ask what went well and what could have been 
better.  Respond to challenges by saying ‘I noticed that…’, ‘I felt… because…’,  ‘How 
did you feel when…’ Resist naming particular children or drawing attention to them.  
Encourage the group to respond before you do.  Comments from peers can have a 
greater impact on others.  Be prepared for your own worldviews to be challenged.  

Games
Role: Be part of the fun!

Build the relationship between you and the class by joining in the game.  

Check In
Role: Include everyone and bring the group together

Establish this as a forum for everyone.  Give everyone a chance to speak including 
yourself.  Model good listening by only speaking if you have the talking piece.  

Start
Role: Set up the session

Establish this as a different learning space.  Establish the structure of the session – hands 
out to receive the talking piece; hand signal from you (raised hand) to get the group’s 
attention.

LFP layout 6c (190216 - 245x210).indd   35 19/02/2016   11:13



Learning for Peace: a guide to developing outstanding SMSC in your primary school www.peacemakers.org.uk

Hot seating is a questioning technique with 
groups preparing questions to ask whoever is in 
the hot seat.  The hot seat is made by placing 
a chair in front of a group of questioners.  The 
person in the hot seat should be in role.  It is best 
to try hot seating in smaller groups before moving 
on to do it in front of a whole class.  

Role play and forum theatre 
encourages participants 
to take on a role in an 
imagined situation.  
Whilst acting a scene, 
the audience can stop 
the action and suggest 
what might happen next, 
or the actors can stop 
and ask the audience for 
help or direction.

Role on the wall can be used to represent a real 
or fictional character.  A simple outline of a person 
is drawn on paper.  In the space around it the 
group writes all the things they know about the 
character and any questions they want answered.  
In the space within the outline they write words 
that describe how the character is feeling.  
The ‘role on the wall’ can be kept as a living 
commentary allowing the character to be revisited.

Conscience alley is a technique to expose conflicts 
and dilemmas.  It invites participants to think of 
multiple perspectives on an issue or situation. The 
class makes two lines facing each other, in the 
form of an alley or corridor with enough room for 
a person to walk easily between them.  Someone 
takes on the role of the character in a key situation 
and the rest of the class voice that character’s 
thoughts and feelings as they walk past them in 
the alley.  It is OK if someone earlier has already 
said the same thing.  It is helpful if you do the 
exercise more than once as it gives less confident 
pupils the chance to speak.

“It is easier to act yourself into a new 
way of thinking, than it is to think 
yourself into a new way of acting.”

Millard Fuller

Approaches and techniques: Drama

Drama allows children to explore viewpoints, practise 
skills such as assertiveness and conflict resolution, 
and build confidence and self esteem.  Children can 
practise scenarios in small groups and then ‘perform’ 
in the middle of the circle.  Alternatively you can 
quickly rearrange the group so that the audience are 
sitting on the carpet facing the actors.  

Bear in mind that for some, the great thing about a 
circle is having a stage in the middle and for others, 
the worst thing about a circle is having a stage in the 
middle!  

A circle is not always a safe space for everyone - 
safety and trust need to be built on week by week.  
You might encourage shy members of the class to 
participate in their own ways and guide them to push 
themselves a little further each time.  This might 
be true for you as the facilitator too!  If you do find 
drama a challenge, try to have a go with the children. 
They will love it and it will deepen your relationship 
with them if they see you being a bit embarrassed or 
making ‘mistakes’.

Freeze frame is a simple activity for any age group 
that can lead to more complex drama techniques.  
Sometimes known as ‘still picture’, ‘still image’, 
or ‘tableau’, a freeze frame is a three dimensional 
picture made using body language, facial 
expressions and space to convey meaning.  

Freeze frames are especially useful for explaining 
key moments in a narrative or in children’s lives.  
Taking photos of a freeze frame for later discussion 
and caption building is also very valuable for 
learning.

Thought tracking is a reflective technique which 
interrupts a piece of drama to allow children to 
reflect on what’s happening at a particular point 
in time.  Groups are asked to improvise from the 
point of interruption.  The action is then stopped 
and the teacher processes the themes arising by 
asking actors what they are thinking and what their 
motivation is at that point in the drama.
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Approaches and techniques: Dialogue 

Many of the dialogue or discussion techniques 
shared here can be used just as effectively in CPD 
sessions with staff as they can with children in the 
classroom.

Silent Dialogue can help to explore a topic 
in-depth.  A written conversation with peers 
slows down participants’ thought processes 
and gives them an opportunity to focus on the 
views of others.  It also creates a visual record of 
participants’ thoughts and questions that can be 
referred to later.  It can be useful for engaging shy 
participants.

Preparation
- Select a stimulus or different stimuli for your 
theme (text or images).  
- Tape into the centre of sheets of flipchart paper 
(one per sheet) and place each on tables around 
the room.  
- Give everyone a coloured pen.  
- Ask participants to work in pairs or triads and 
assign pairs/triads to each table.

Comment
- Explain that all communication is to be done in 
writing.  There will be time to speak in pairs and  
larger groups later.
- The pair or triad has time to examine the 
stimulus in silence and add their comments or 
questions on the flip chart.  
- The conversation should start at the stimulus, 
but can then stray to anywhere. 
- As well as their own ideas, they can respond to 
comments from another member of their pair or 
triad.  A silent dialogue can then take place.  
- Connect ideas with lines.
- Allow at least 15 minutes.

Add
- Still in silence, participants leave their partner/s 
and walk around reading other flipcharts.  They 
add comments or questions as they move 
around.

Return
- Pairs reunite at their starting flipchart.
- They look at the comments and break the 
slience with a free, verbal conversation about 
what is written.
- The facilitator might ask groups what stands out 
and why?

Discuss
- Debrief as a whole class, perhaps starting with a 
simple prompt - ‘what did you learn?’
- Delve deeper into content and ideas as they are 
generated.
- Reflect on the process.

Conversation Café is ideal for a large group to 
share ideas through a structured process.

Resources 
- Table and chairs for participants set up in café 
style (4 - 5 chairs around each table is ideal).  
- Tables covered in white paper tablecloths.
- Baskets/containers containing talking pieces/
bean bags, marker pens and envelopes with pre-
written questions.
 
Questions
- The facilitator decides on three questions in 
advance of the café event: 
- Question 1:  An opening question to get people 
talking.  Should be positive and easy to answer.  
- Question 2:  The ‘deep dive’ question you really 
want answered by the end of the session.
- Question 3:  The ‘move to action’ question that 
asks people what they can do to make ideas 
discussed happen.  

Example to use with children when starting a 
new topic: 
- Question 1:  What do you know already about 
the Ancient Greeks? 
- Question 2:  What would you like to know by 
the end of our topic?
- Question 3:  What can you do to help make 
sure we all learn lots about the Ancient Greeks?
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Example to use with adults as part of reviewing 
the School Development Plan:
- Question 1:  What have been our highlights/
successes this year?
- Question2:  What do we need to do to make 
next year a sensational year for everyone in our 
school? 
- Question 3:  What can you do to help make 
some of these ideas a reality? 

- Each question needs to be put in an envelope 
and included as part of the basket/container for 
each table. 

Process
- Invite participants to sit at a table. 
- Explain the following: 
• You are sitting in groups of 4-5 to have a 

good chat about our new topic/the school 
development plan. 

• You are going to have 3 conversations - the 
ideas for these conversations are in the 
envelopes in the basket which you’ll be told 
when to open.

• One person at each table is the ‘table host’ 
and will stay at that table.  Everyone else will 
be asked to move at some point.  Choose who 
will be the ‘table host’. 

• You will take it in turns to talk.  You’ll see 
a talking piece (bean bag or similar) in the 
basket.  This will be passed around the table 
to show who is doing the talking. 

• The whole table are encouraged to write, 
doodle or draw their thoughts as each person 
speaks.

• The table host will open the envelopes as 
instructed and pass the talking piece around 
the circle.

• The table cloth will be a record of the 
conversation café.

• The silent signal will signify when it’s time to 
move.

• You will have about 20 minutes on each table.

Round 1:  Table host to open Envelope 1 and ask 
the questions to the group.  Each person on the 
tables is invited to reflect on the question and 

doodle their responses as people speak.  After a 
time, the teacher/facilitator uses a signal to ask 
people to move to another table.  Table hosts stay 
where they are.

Round 2:  Table host to welcome new people 
and explain some of the ideas that were shared 
during the first round of conversation.  Everyone 
else shares from their own table.  Table host to 
open the Envelope 2 and read the question(s) to 
the group.  Try to link and connect ideas on the 
tablecloth and look for themes and patterns as 
people talk.  After a time, the facilitator uses a 
signal to ask people to move to another table.  
Table host to stay put whilst others move to 
another table taking the ideas with them.

Round 3:  The same process: explanation from 
table host as to emerging themes and patterns 
and a sharing of what the new people to the table 
have learnt so far, third and final question.

Closing
- Facilitator to thank people for taking part. 
- As a way of recording actions from the 
conversations, the facilitator could ask people to 
put one idea/action on a post it note and share 
with the group.  

Discussion Carousel involves multiple paired 
discussions.  Arrange the group in two concentric 
circles of chairs, facing each other.  Children sit 
on the chairs, the inner circle facing the outer 
circle, in pairs.  The group is given a prompt or a 
question which both partners discuss.  Both talk 
and listen for 2 minutes.  At the end of 2 minutes, 
the outer circle moves round clockwise until you 
stay stop.  They sit with their new partner, sum up 
the previous discussion and extend it further with 
their new partner - this time for 3 minutes.  You 
can move the outer circle on as many times as you 
like.  It is a good idea to give slightly longer for 
discussion each time, to allow the children time to 
sum up previous discussions.  This activity allows 
children to discuss their views on an issue with 
several people.  Give time at the end for them to 
reflect on what they have heard and where they 
now stand on this particular issue.
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Diamond Ranking helps to develop dialogic talk 
and encourages people to achieve consensus and 
negotiate disagreements.  The teacher prepares 
nine cards (quotations, pictures, cartoons, words) 
related to a specific theme or issue.  In groups, 
cards are read and discussed and then arranged 
in a diamond shape with the statements/pictures 
the group most agree with at the top and those 
they least agree with at the bottom.  This involves 
weighing up different points of view to come up 
with a consensus.  Diamond ranking is especially 
useful as a whole class discussion on a topic.

Example: What does a pet dog need?  
Which is the most important and which is the 
least important?  

Talking Chips are useful for ensuring everyone has 
a chance to contribute to discussions and avoid 
them being dominated by the ‘usual’ voices.  Give 
each person plastic coins or tokens (give one each, 
or break the class into smaller groups and give 
everyone 2 or 3 chips).  When someone makes a 
contribution they place their chip into the middle 
of the circle.  Once their chips have been used, 
they cannot speak again, but continue to listen to 
other contributions.

Questioning Images offers a good starting point 
for discussion, whether from a picture book,  
newspaper or a photograph from a photopack or 
other source.  When choosing images be mindful 
of the stories the pictures are telling.  You might 
place a selection of photographs in the middle of 
the circle and encourage critical thinking by asking 
questions like “What ideas come to mind when we 
look at these pictures?  What is missing?  Whose 
stories are being told?  Whose stories are not 
being told?  Why do you think the photographer 
chose to take this picture?  Why do you think this 
organisation/newspaper chose to publish these 
pictures?  Are there any images that surprise you?“

Images could be used to challenge children’s 
ideas about a locality or a group of people—the 
elderly, families, people at work, religious groups 
etc.   For more in-depth discussion you could ask 
small groups of children to place an image in the 
middle of a large piece of paper, and write any 
questions that come to mind around the outside.  
This engages children in deeper discussion than 
just asking them, “What is happening in this
picture?”   See website for more ideas. 

Philosophy for Children (P4C) has been around 
since 1972 and is an approach that supports 
children to learn through enquiry and the 
exploration of ideas.  The technique is based on 
a number of stages and on working together in a 
community of enquiry.  P4C is built around learning 
to question with others in ways that are Caring, 
Collaborative, Creative and Critical 
- the 4 Cs.  Find out more about P4C on
the website.

Mantle of the expert is a technique that gives 
pupils a fictional ‘frame’ within which they 
take responsibility for a situation.  Pupils use 
(or research) ‘expert’ information and assume 
responsibility for the activity.  Power and 
responsibility move from teacher to pupils through 
roles related to real life situations such as 
running a school.  The website has further 
details.

39

8

8

8

Food

Water

Ball

Lead

Love

Garden

Training

Bed Treats

LFP layout 6c (190216 - 245x210).indd   39 19/02/2016   11:13



Learning for Peace: a guide to developing outstanding SMSC in your primary school www.peacemakers.org.uk

Aim: To mix up the class and to find out more 
about each other. 

Skills: Concentrating, listening, participating, 
thinking, creativity

Age: 5-11 and beyond

• A chair is removed from the circle and you stand 
in the middle.  

• Say “the sun shines on you if…” and complete 
the sentence with something that is true about 

Games

The following games could be used at any time and 
made simpler or more sophisticated according to the 
year group/ability of learners.  Games can be used to 
mix or energise groups or to encourage children to 
make ‘adventurous choices’ and choose peers out-
side of their immediate friendship group. 

40

G1 Fruit salad

Aim: To mix up the class and include everyone. 

Skills: Concentrating, listening, participating, 
speaking, cooperating

Age: 5-11 and beyond

• Give everyone the name of one of five fruits (e.g. 
orange, apple, mango, banana, pear).

• Remove a chair from the circle.
• Stand in the middle of the circle and call out 

the name of one or two fruits.  Those with the 
corresponding fruit names stand up and change 
seats with others who have the same fruit name.  
One person, unable to find a chair, will be left in 
the middle of the circle at the end.  They call the 
next fruit or two fruits.

• If ‘fruit salad’ is called, then everyone moves.

Variation:  Give pupils laminated cards with the 
fruits printed on them.  Use fewer fruits until the 
game is understood.  Have pictures of the fruits on 
the whiteboard to support those with English as a 
second language.

Rules:  Only one person can call ‘fruit salad’ (that 
may be the facilitator);  You cannot return to the 
chair you have just left;  Move across the circle 
safely.

Aim: To mix up the circle and include everyone.  
To encourage good eye contact. 

Skills: Concentrating, looking, cooperating

Age: 5-11 and beyond

• This is a silent game in which participants try to 
make eye contact with someone across the circle.  

• Once they have eye contact, they nod to each 
other to seal the agreement before moving  
across the circle silently to swap seats. 

• Everyone does this at the same time.  Let it run 
until the circle is well mixed.

Variation:  Choose pupils at random to do this one 
at a time e.g. “Abdul, I would like you to look at 
someone across the circle.  When you are looking 
at each other, nod, and then change seats.”  After 
a few goes you might ask three or four children to 
do this at the same time.

Rules:  Must be played in silence; Encourage 
learners to make adventurous choices;  Make sure 
you both nod to agree to swap seats.

G2 Circle mayhem

G3 The sun shines on you
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you (e.g. “the sun shines on you if you have ...a 
pet..., like ice cream..., play football).  

• People in the circle stand up if the statement 
is also true about them and change seats with 
others who are standing.  The person left in the 
middle, then makes the next statement “The sun 
shines on you if…”

• If no one moves after a statement, the person is 
celebrated as being unique in that way.

Variation:  The facilitator remains in the middle 
and chooses the statements.  You might say 
“change seats if ...”.   The statements can move 
from easy choices around likes and dislikes for 
example, to statements about how pupils feel 
about topics under discussion.

Rules:  The statement must be true about you;  
You cannot return to the chair you have just left; 
Move across the circle safely.

Aim: For everyone to participate in a quick task in 
random groups.

Skills: Cooperating, participating, thinking, 
looking, communicating, creativity

Age: 5-11

• This can be used to mix the class into groups and 
create groups of different sizes.  

• Give a card to each person in the circle and ask 
them to look at it but not show it to anyone (the 
cards can vary depending on the ability of the 
class.  Various card sets can be downloaded 
from the website or you can use the suggestions 
below). 

• On your signal everyone needs to find the other 
people in the room who have the same card. 

• After a couple of rounds you could ask them to 
find each other in silence using sign language

G4 Card carousel

• Once they are in groups they stand still and wait 
for the next instruction.  What happens next is 
up to you!  To encourage good cooperation and 
team working make this lots of fun.  You could 
ask the groups to quickly create a freeze frame 
(e.g. show me a picture of a group of people 
sharing a pizza; looking down a deep hole; 
looking at strange object in the sky; huddling 
under an umbrella).

Card options:
- Ordinary Playing Cards can be used although 
pupils may not know the name of the suits. You’ll 
need more than one pack.
- Happy Family Cards are a fun way to find groups, 
and like playing cards you can tailor the size of the 
groups. 
- Jigsaw Cards can be made using cut up pictures 
(old greetings cards).  Pupils find the other(s) with 
the parts that match theirs. 
- Farmyard Cards: Write each of 6 farm animals 
(or use pictures) on separate pieces of paper five 
times. (You will end up with 30 pieces of paper 
each containing the name of one animal).  When 
each child has a piece of paper they are to make 
the noise of their animal and get themselves into 
groups of cows, sheep etc. 

Cards sets available from website:
- One card, 4 Groups:  Each card has an animal, 
colour, shape and number so you can mix up the 
class 4 times, using one card per person.
 - Mystery Categories:  For finding groups of 
four.  When a group is already good at finding 
groups using mixing cards, this activity offers an 
extra communication challenge.  Apples, pears, 
bananas, grapes etc will get together as a group 
by fruit.  Cricket, football, rugby, tennis by sport, 
etc.

Variation:  You can keep the cards simple – use 
colours or numbers for example.  Once together 
give the groups a different task such as building a 
tower out of lego or bricks; give each group a se-
lection of different coloured objects and ask them 
to put only the objects with their group colour, into 

8
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Aim: To mix up the circle and include everyone, 
making adventurous choices. 

Skills: Cooperating, communicating, creativity, 
thinking, concentrating, looking, listening

Age: 5-11 and beyond

This activity requires an extra seat in the circle. 
• When you are ready to begin, explain that the 

two people either side of the empty seat are in a 
race to fill it.  The person who succeeds in filling 
the extra seat first starts the game by saying 
“Here I sit, in the forest, and I would like to invite 
……… to come and sit next to me.”

• The named person crosses the circle to sit next 
to the person who made the invitation.  This now 
leaves an empty seat.  The people either side 
of this seat race to fill the seat, and the game 
continues.  

Variation:  Players can substitute ‘in the forest’ for 
a place of their choice (e.g. ‘in the park’, ‘on the 
moon’, ‘in my den’ etc).  You can complicate the 
game once the circle is confident with the process.  
Three people complete the sentence. The first per-
son to fill the chair says ‘Here I sit’, the next person 
moves up and says ‘in the forest’, the third person 
moves up and makes the invitation.  

Rules:  Try to make adventurous choices about 
who sits next to you;  If you choose the place 
where people are to sit, make sure it is somewhere 
you would like to be invited to; Move safely.

G5 Here I sit

a box to give a class rainbow of colours; give cards 
with feelings faces on them  which they can match.

Rules: Move safely around the circle;  Once in your 
group stay together;  if doing the activity silently, 
only sign language can be used.

Aim: To practice good listening.

Skills: Listening, communicating, looking

Age: 6-11 and beyond.

This game focuses on trust and listening.  
• One student is blindfolded, and sits in a chair in 

the centre of the circle.  
• The facilitator silently selects a student from 

the circle to stand behind this person.  They 
say “Greetings, your Majesty.”  They must 
recognisably say those words, but they can do 
anything they want to disguise their voice.

• The person in the chair tries to guess who has 
approached them.  

• This game is good for calming down the energy 
in the room before a listening activity.  You could 
use named lollipop sticks to randomly select 
children to take part.

Variation:  Simplify the game by changing the 
sentence (“Hello your majesty” for example).  If 
someone is blindfolded who doesn’t know the 
names of others in the room, ask the person who 
has spoken to sit back in the circle.  Remove the 
blindfold from the person in the middle and ask 
them to point to the person they think approached 
them. 

Rules:  The blindfolded person has up to three 
guesses;  If they are correct they stay ‘on’ until they 
incorrectly guess someone;  If they are incorrect, 
the person who approached is blindfolded and sits 
in the chair.

G6 Greetings your Majesty
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Aim: To work together as a team.

Skills: Listening, communicating, thinking, 
cooperating

Age: 5-11 and beyond

• Ask children to place themselves in the circle by 
order of their birthdays (day/month).  

• Tell them that the adults will not be able to help 
them but they need to be seated in the correct 
part of the circle as well.  

• Encourage children to be polite to one another, 
particularly when telling someone else they are in 
the wrong seat.  

• Allow the class to keep going until they have it 
sorted.  Try to resist the temptation to intervene! 

• In processing ask how they found doing this 
without adult help.  Did a natural leader emerge?  
Were there too many leaders?  How could they 
do it better next time?  How long did it take?

Variation:  This could be reprised by asking the 
circle to sit in order of first name or house number.  
It could be done silently as well.  With younger 
children you might practise this kind of activity with 
a small group of four to six children and give them 
a number each on a card.  This helps them prac-
tise ordering/sequencing, and then ask them to 
talk to a partner about something or to talk about 
an object to encourage them to talk to a random 
partner.

Rules:  Adults cannot help.

G7 Birthday round

Aim:  To work together as a team.

Skills:  Listening, concentrating, cooperating.

Age: 5-11 and beyond.

• A tricky but satisfying game that requires 
concentration.  

• The facilitator has two or three Koosh balls or 
bean bags and the circle stands.  One Koosh 
ball is thrown under arm around the circle, with 
names used.  

• When someone has received the ball, they sit 
down so that they do not receive it twice and 
everyone catches it once.  The last person throws 
it back to the facilitator (it is very important that 
everyone remembers both who threw the ball to 
them, and to whom they threw it.  This creates 
the order to receive from/give to the same 
people in replays of the game).

• Now the whole circle stands and the teacher 
again throws the ball to the same first person 
and, faster than before, it gets passed around 
the circle in the same order.  

• This time names are not mentioned and people 
don’t sit down.  Also the teacher can (after 
waiting long enough for the first ball to move far 
enough around) send a second then a third ball 
around. The participants do not sit down on the 
second and third rounds.

Variation:  Practise throwing and catching a Koosh 
ball to others saying their name first.  Encourage 
them to make helpful comments when the ball 
is dropped (‘never mind’, ‘try again’ etc). The 
children could roll a big ball/beach ball across the 
circle, saying the name.

Rules:  The ball should be thrown carefully, 
underarm.  

G8 The name game
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Aim: Everyone over the course of several weeks, 
has the chance to sit on the Magic Carpet and 
receive affirmation from the rest of the circle. 
Children learn to give and accept affirmation from 
each other. 

Skills: Affirmation, listening, thinking, 
communicating, self awareness, looking

Age: 5-11

The teacher randomly selects a student to sit on the 
Magic Carpet in the middle of the circle.  The Magic 
Carpet could be a piece of cloth, a peace flag or a 
picnic blanket.  

This is a very special moment.  The class are asked to 
think carefully about this person; what makes them a 
great friend, a great member of the class.  What do 
they bring to the class that no one else does.  Those 
who want to make a positive comment about that 
person, place their hands palms up on their laps.  
The pupil on the carpet then chooses three people 
to make an affirmative comment.  These could be 
about peacemaker behaviour, something they’re 
good at, something helpful they do etc.  

Encourage the person on the carpet to make at least 
one ‘adventurous choice’ – to choose someone who 
they don’t normally sit with or play with or who they 
are surprised to see with their hands out.  The person 
speaking looks at the person on the carpet and says 

‘ [name of person] 
we appreciate you in 
this class because….].  
Encourage the speaker 
to move from generic 
compliments ‘She’s 
nice’ ‘he’s friendly’, 
by asking follow up 
questions, such as 
‘what do they do that 
makes them friendly?’

The teacher notes down each comment from the 3 
students, and produces a certificate for the person 
on the Magic Carpet to receive at a later date.  A 
template can be found on the website.  

Aim: For children to be able to affirm themselves

Skills: Listening, affirming, communicating, 
remembering, self awareness

Age: 5-11

This can be added to the end of Magic Carpet.  The 
activity is conducted as described above but then 
the child is given the opportunity to ‘blow their own 
trumpet’.  The rest of the children ‘herald ‘ this with a 
group ‘trumpet blast’ of voices.  

The child says what they like about themselves.  This 
demonstrates that affirming yourself is a good thing 
to do.  Some children may find this challenging.

Children will... 
• ...learn to affirm others and accept affirmation for themselves; 

extend their feelings vocabulary, and explore empathy;

• ...develop their self esteem, self awareness and self confidence, 
emotional literacy, and assertiveness.

Activities: Developing Inner Peace

1.1 Magic carpet

1.2 Blow your own trumpet

44

Riding the magic 
carpet
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1.3 It’s good to be me

Aim: For children to be able to affirm themselves

Skills: Listening, affirming, communicating, self 
awareness, looking

Age: 5-11 and beyond

Model this by going first. Holding the ‘talking piece’ 
say ‘it’s good to be me because….’ and finish the 
sentence with something you are proud of, or 
something you have achieved. For example:

‘It’s good to be me because I am learning how to 
bake cakes’

You then pass the ball to a child next to you. The 
child then repeats what the adult has said: 

‘it’s good to be you because you are learning how 
to bake cakes’ 

...and adds their own affirmation statement: 

‘And it’s good to be me because I am good at 
literacy’ 

The ball is then passed all the way around the circle 
with people repeating what the person said before 
them and adding their own sentence.

Variation: Prepare children first by splitting into 
groups of 4/5 with an adult.  The adult encourages 
children to think of something they are good at 
and to remember it.

1.4 Feelings vocabulary

Aim: For children to extend their emotional 
vocabulary

Skills: Cooperating, listening, communicating

Age: 5-11

When dealing with emotional issues, it is important 
that children learn to express their feelings as 
clearly as possible.  This helps others to be able to 
understand and support them.  Any feelings work 
should start with words that children recognise and 
can share amongst each other.

• On four pieces of flipchart write one of the main 
four feelings groups—Happy, Sad, Nervous, 
Angry. 

• Divide the class into four groups and give each 
group one of the flipcharts and one marker pen 
(choose a scribe for each group).  

• Ask them to write down as many words as they 
can think of for their word.  

• After a few minutes, move the flipcharts on so 
that each group has a different word.  Ask them 
to add words to the existing list.

• Repeat this until every group has added words to 
each of the flipcharts.  

This will give you a word bank of words to use in later 
activities, that come from the children themselves 
and which they know and recognise and have shared 
amongst each other.

Reflect by placing the four sheets in the middle of 
the circle.  Are there words that are new to them?  
Are the same words written in different places (e.g. 
‘excited’ might appear under ‘Happy’ and ‘Nervous’). 

Can they think of times when they have felt nervous 
and excited; angry and sad; angry and nervous? 

Variation: Use pictures of faces to talk about 
feelings.  Ask children to point to these to say how 
they are feeling.

45

Using a 
talking piece 
as an aid to 
discussion
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This activity helps to practise assertiveness - being 
cool, calm and clear under pressure.  People can 
often be provoked into reacting to situations in a 
negative way, but this activity gives children the 
chance to resist such pressures.
  
Everyone is seated in the circle.  The teacher walks 
up to someone in the circle and says “(NAME) 
please give me your chair.”  The teacher says this 
with a calm and clear voice.  They make good eye 
contact and they stand still - not fidgeting or looking 
uncomfortable.  

The person seated on the chair can refuse to give up 
their chair, if they want to.  If they refuse, the teacher 
asks again “(NAME) please can I have your chair.”

The person seated can refuse again, but must give 
up their chair on the third go.  The teacher sits in the 
chair and says “thank you”. 

The person who gave up their chair must now 
approach someone else in the circle and assertively 
asks for their chair.  This continues until everyone has 
had a go.

Children learn to be assertive by:
• Making good eye contact; 
• Using names;
• Being polite;
• Being cool, calm and clear regardless of how the 

other person is behaving;
• Not pleading for the chair;
• Not getting drawn into a discussion about why 

they want the chair;
• Using confident body language (not fidgeting or 

looking uncomfortable).

You can reinforce this in lessons.  “Courtney, please 
show me you are listening”.  Repeat it calmly 
following the guidance above.

Variation: Once the children have practised 
this, you could role play scenarios for children 
to practise being assertive in different ways.  For 
example, Tom is teasing Jenny with a nickname 
she doesn’t like.  Jenny says “Tom, please can you 
call me by my name”.  Or Naomi has taken Abdi’s 
pen.  Abdi says “Naomi, please can I have my pen 
back”.  

Taking it Further…
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1.5 Walking name call

Aim: For children to learn how to be assertive.

Skills: Looking, assertiveness, communicating

Age: 7-11 and beyond

1.6 Dignity stance / walk

Aim: For children to learn how to walk away from 
an uncomfortable situation with dignity.

Skills: Assertiveness, self control, communicating

Age: 7-11 and beyond

Explain the principle briefly.  Ask for a volunteer to 
role play with the leader in the centre of the circle. 

First of all, practise the Dignity Stance:  Leader tries 
to deliberately provoke the volunteer child into being 
drawn into an argument.  The child stands their 
ground firmly but non-aggressively.  They must check 
their body language to see that they are not sending 
out confrontational signals (bodies and faces must be 
relaxed and neutral).  This is the Dignity Stance.

Be AssertiveExpress what you think and feel in a positive way.  Create mutual respect.
PassivenessAvoiding, giving in, not expressing your feelings.  This disrespects you!

AggresivenessPut downs, yelling and physical violence.  This disrespects others.
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Dignity Walk
The volunteer child has a number of verbal responses 
ready e.g. “I’m sorry but I don’t think this is worth 
falling out over”, “I’m not going to get involved in 
this”, and finally “I’m going to walk away from this 
situation now”

The volunteer is instructed to use the Dignity Walk:
- they walk away calmly and unhurriedly;
- they keep their bodies relaxed;
- they refuse to look back over their shoulder;
- they never verbally reply to any comments thrown 
at them as they walk away.

The activity is then processed by those watching 
using questions such as: 
- Who is in control?
- Who’s the strongest person now in the situation?
- How does the aggressor look now?

 
People can now practise the skills in pairs.

1.7 Feelings statements

Aim: For children to extend their feelings 
vocabulary and be able to use it appropriately. 

Skills: Communicating, self awareness, empathy

Age: 5-11 and beyond

Feelings statements can be used to express how we 
feel in different situations.  For example: 

- When someone praises me I feel ...
- When I am late for school I feel ...
- If my best friend moved away I would feel ...
(see website for an extensive list of statements)

These statements can be used in a variety of ways:

- Place them on cards in a box in the middle of 
the circle.  People come into the circle, choose a 

statement at random from the box and say how 
they would feel.

- Use paper cutouts of people.  Give a statement to 
each person in the circle and a cutout.  Children 
write the sentence on the cutout and complete it.  
Facial expressions can also be drawn. These can 
be displayed in the classroom (see image above).

- Give the statements on a sheet and in pairs 
children complete the sheets and feed back to the 
class either verbally or as a mime.  Others guess 
from facial expression and body language, how 
they are feeling.

Variation: Use stickers or pictures showing 
different facial expressions available from school 
suppliers.  You can read out a statement and ask 
children to select a picture to say how they would 
feel.  Encouraging children to look at different 
facial expressions and interpret their meanings, 
helps them to develop empathy.

A washing line can be 
used to share ‘feeling 
statements’

8
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1.8 Empathy through images

Aim: To be able to explore and reflect on how 
others might feel in different situations. 

Skills: Empathy, communicating, self awareness

Age: 5-11

Give small groups or pairs a photograph and two or 
three heart-shaped sticky notes or slips of paper with 
sticky tack.

The groups look at the pictures and imagine how 
the people in the images might be feeling.  What 
clues can they glean from their body language 
or facial expressions?  They write these feelings 
words onto the sticky notes and place them on the 
picture.  Photographs might come from newspapers, 
magazines, photopacks, or picture books, or 
see the website for a set of photos that can 
be used. 

Variation: You could extend this by asking children 
to draw a stick figure of themselves on a small 
sticky note and placing this in the picture.  How 
would they be feeling if they were in the picture? 
What would they see, hear, smell?  What would it 
be like?  Building on Feelings Statements (Activity 
1.7), show picture to a small group of children and 
ask them “how is this person feeling?”

8

1.9 I statements

Aim: To be able to express feelings in a clear way, 
without blaming the other person.  

Skills: Assertiveness, communicating

Age: 7-11 and beyond

By using a clear formula (see below), pupils can 
both understand the causality of their own feelings, 
and deal with them (rather than suppress them).  By 
explaining their feelings to others, communicating 

8

themselves, they often feel calmer and more 
empowered, and by avoiding blame, they are more 
likely to be listened and responded to. 

I feel (angry, upset, mad) 
when (say what happened) 
because (why it upsets you)
I would like (what you want to happen or change)

E.g. “I feel upset when I am not included because 
I like playing with you.  I would like to join in the 
game.”

Give scenarios to small groups and ask them to act 
them out.  For example: 

- You are waiting in the queue for dinner and 
someone pushes in front of you. 
- Make a clear ‘I statement’ to them.

Discuss how people might respond to an ‘I 
statement’.  Examples of scenarios can be 
found on the website. 

Variation: You could try using ‘I statements’ in 
class without explaining them e.g. “I feel frustrated 
that you are talking whilst I am speaking, because 
I feel disrespected”, or “I would to be listened 
to”.  Try this a few times in a calm and steady voice 
before doing the activity.  When you do the activity 
ask the class if they remember hearing a statement 
like this.

1.10 Thoughts, feelings, behaviour

Aim: For children to recognise the difference 
between thoughts and feelings.  For children 
to explore the relationship between thoughts, 
feelings and behaviour.

Skills: Communicating, team work, self awareness, 
empathy

Age: 7-11

48
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This activity is a chance to discuss how thoughts 
affect feelings and feelings affect behaviour.

Demonstrate in the middle of the circle first.  Place a 
large speech bubble in the circle as shown: 

Thoughts 
create 

feelings

Feelings 
create 

behaviour

Behaviour
reinforces 
thoughts

In the cutout shapes write down what the class thinks 
the person will be thinking, feeling and how they 
might behave.  

Give the class handouts in small groups with a 
statement and a sheet to fill in (available from
the website) to fill in their own.  

Mix up the statements so that some contain affirming 
statements, others blaming language and others, 
unkind language.

1.11 Backpack affirmation

Aim: For everyone in the class to receive 
affirmation from each other.

Skills: Affirmation, communicating, reflecting

Age: 5-11

This works well at the end of term or at the end of 
a theme or project.  Explain that everyone carries 
around their unique skills and qualities, a bit like a 
backpack.  

Everyone is given a copy of the Peacemaker 
Backpack (available from the website).  

They write their 
name on the label 
and then place the 
sheet on their chair.  
Participants think 
about other people 
in the class and their 
skills and qualities - 
they might focus on 
their peacemaking 
skills for example.  

They walk around 
the circle in silence 
and use the spaces 
on other people’s 
backpacks to write down the skills and qualities they 
think that person has.    

Remind everyone that people will go back to their 
chair at the end and will see the comments people 
have made.  

Ask if anyone is surprised or particularly proud of 
anything that has been written on their backpack.

Variation: Write favourite games and activities in 
the backpack and colour in.

8
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8

“You can’t join 
in our game 
anymore”

I feel 
lonely

Nobody 
likes me

Sitting alone, 
looking sad
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1.12 What is peace?

Aim: To explore ideas of peace, what peace feels 
like and where we feel peaceful.

Skills: Thinking, participating, communicating

Age: 7-11

In small groups ask children to write words or 
pictures on a large piece of paper to share their 
group’s understanding of ‘peace’.  

You may find their responses will include symbols of 
peace, places where they feel peaceful, family and 
friends, different words for peace.

In debriefing ask questions such as: 

- Where is peaceful in school?  
- Is peace always quiet? 
- Where is not peaceful in school? 
- Who is responsible for peace?  

Draw out the idea that peace can mean different 
things to different people.  Ask “what do we need 
to have peace” (e.g. safety, friendship, acceptance, 
listening, helping each other, respect). 

1.13 All in the imagination

Aim: To help children be still and relax.

Skills: Concentrating, listening

Age: 7-11

Children are seated and relaxed (ideally they lie on 
the floor if this is practical). 

Ask them to close their eyes or look at their laps. 

Explain we’re going on an imaginary journey e.g:

“It’s a beautifully warm sunny morning.  We walk 
through a gorgeous garden where the plants are 
perfumed, birds are singing, bees are humming. 

Imagine the garden.  What is the path made of?

There’s a little gate or door at the end of the garden. 
It’s safe to go through because we can see what’s on 
the other side.  What colour is the gate?  What does 
it look like?  

There’s a bicycle on the other side with a little basket 
on the front.  We get on the bicycle and have a 
lovely ride with very few bumps to the nearby beach.

We walk in the sand and feel the warm sand between 
our bare toes.  In the bicycle basket there’s a parcel 
wrapped up in foil and when we open it we have 
the most wonderful little picnic with our favourite 
sandwiches and drink already made.  We sit on the 
sand and enjoy our picnic. We go for a paddle in the 
warm clear sea - we can see little fishes swimming it’s 
so clear.

The sun’s now beginning to set and the sky is full of 
pinks and oranges mixed with the blue.  

We ride our bicycles back down the path, leave them 
outside the gate, and go back up the path ... back to 
where we’re sitting now.  We open our eyes slowly 
and feel refreshed and relaxed after our adventure.”

This can lead to some sharing of how people 
visualised the different aspects of the story and how 
the experience has made them feel.
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Children will... 
• ...explore right and wrong; fairness and unfairness, the difference 

between needs/wants; rights and responsibilities;

• ...develop their own moral compass.

Activities: Peaceful Choices

2.1 Fairness in circle time

Circle time can be used as a way of introducing 
the concept of fairness.  Children are asked about 
the ways in which circle time games, discussions or 
activities are set up:

- Does everyone have the opportunity to speak?
- How do we make this fair?  We could draw names 
from a bag or pass a talking piece around the circle.

Aim: To reflect on the circle time process and the 
extent to which it is fair; to engage in a discussion/
debate in the circle.

Skills: Communicating, listening

Age: 7-11

- How do we make sure everyone has the 
opportunity to be included in a game?  We try 
not to always choose our best friends.  We invite 
someone to participate when we notice they have 
not had a turn.
- Is being fair the same as being equal?  For some, 
being fair means that everyone should be treated 
the same, whereas for others it means that everyone 
gets what they need.  Use the picture (below left) to 
generate a discussion.

Establish rules for the discussion.  Use sentence 
starters placed in the circle, if children find it difficult 
to challenge each other’s ideas, or are reluctant to 
speak.  Examples include:

“I agree with…..because…”
“I respect …… opinion, but I think…..”
“That is a good point, however….”
“I am in two minds about this issue because….”

2.2 It’s not fair

Aim: To explore the concept of fairness and 
express feelings when things are unfair.

Skills: Communicating, listening

Age: 7-11

Give everyone in the circle an injury card.  
The injuries could include: papercut on a 
finger; scratch on the knee; broken arm; burn 

8©COPYRIGHT The Saskatoon Health Region
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from the oven etc.  These can be found on the 
website. 

Ask people to share their injuries and then for every 
one, give them a sticky plaster for their injury.  If 
anyone complains or asks questions about it, just say 
that it wouldn’t be fair not to give everyone the same 
thing (this is intentionally provocative).

Use this to prompt/stimulate a discussion about 
fairness and equality.  You could relate it to what 
happens in the classroom (e.g. “Is it fair that some 
children get more time with a teacher?”).

Ask ‘Why does the idea of unfairness sometimes lead 
to conflict?’

2.3 Rainbow fish

Aim: To make connections between feelings and 
behavior; to explore sharing.

Skills: Listening, concentrating, teamwork, 
participating, creative thinking, self awareness

Age: 5-9

52

This popular story by 
Marcus Pfister is useful for 
introducing the idea of 
sharing to young children.

Read the story through 
and then role play it.  The 
teacher, with the help of 
props, takes on the role of 
Rainbow Fish and the Wise 
Octopus. 

Children develop questions they would like to 
ask the Rainbow Fish.  You could stop the acting 
at various points and the children could ask their 
questions of Rainbow Fish.  

Can they show in their faces and their bodies how 
Rainbow Fish might be feeling?  

Ask the children what it would be like to share 
something that is important and precious to them.

Variation: You can use the Role on the Wall activity 
(page 36) to further discussions.  Choose three 
critical points in the story.  At each point, place a 
large picture of an outline of a fish in the middle of 
the circle.  On the outside of the fish write down 
what is happening to Rainbow Fish and what he 
is doing.   On the inside, write down what he is 
feeling.  Discuss how his feelings change over 
time, depending on what he is doing.

In small groups develop an adaptation of the story.  
Give one person in the group something that the 
others might want e.g. sweets, beautiful feathers, 
stickers, badges etc, as props.  Allow groups to 
develop their own role play based on one person 
having something that the others want.

2.4 Teng - to listen

Aim: To explore ‘good’ (active) listening.

Skills: Teamwork, communicating

Age: 7-11

The verb Teng (to listen), thought to be of Mandarin/
Cantonese origin, can be used to discuss aspects of 
listening.

Print A4 copies of 
the Teng symbol 
(downloadable 
from the website) 
onto card.   

8
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Cut the symbol into the 5 parts to make a jigsaw 
puzzle and give each group a puzzle to assemble.

Once assembled ask the class what they think the 
symbol is trying to tell us and what good listening 
entails.  Relate this back to Peaceful Choices.   

We are always making choices whether we realise it 
or not, including when we choose to listen.  Listening 
with the heart relates to empathy. 

Variation: Teach good listening through actions 
that accompany e.g. we listen with our ears, eyes, 
heart, all of us.

2.5 Good / bad listening

Aim: To recognise what good (active) listening 
looks like.

Skills: Self awareness, communicating, listening

Age: 7-11

This demonstrates what it feels like not to be listened 
to and the frustration that can arise.

With everyone seated in the circle, put the class into 
pairs and ask each pair to decide who will be person 
A and who will be B.  

All the A’s need to be given an instruction.  It is up to 
you how you do this.  You could ask them all to leave 
the room and you can give the instructions to the two 
groups separately.  You could give the instructions on 
cards which they must not show to each other.

Round 1
A - Explain to your partner you are worried you did 
not do well in your maths test.
B - Avoid eye contact with your partner and look 
around the room while they are talking.

Round 2
A - Explain to your partner how you had a really nice 
weekend and you did lots of fun things.
B - Interrupt your partner three times.

Be prepared for high levels of noise and some 
genuine frustration, which you will need to reflect on 
in the circle. 

Ask how it feels when people are not giving you their 
full attention.  Explain that communication involves 
listening as well as speaking.  Relate this back to 
Peaceful Choices.

2.6 What do you need?

Aim: For children and adults to be able to express 
what they need from one another.  To be able 
to recognise what happens when some people’s 
needs are not met.

Skills: Communicating, reflecting, empathy

Age: 5-11

This activity can help introduce the idea of needs.  

Download a set of needs cards from the 
website.

At the beginning of the session, lay the cards out in 
the middle of the circle. Ask the group “what do you 
need from the circle in order to be able to give your 
best today?” 

You could have a basket of pebbles, blocks or other 
counters and ask children to come forward one at 
a time, take a counter and place it on their chosen 
card or allow them two or three counters so they can 
select more than one.

You will now have a visual ‘map’ of what the class 
needs which you can refer back to as the session 
progresses.  

8
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Discuss with the class which ‘needs’ seem to be most 
important today and how others in the class can help 
to meet those needs.  

When you notice that something is missing (perhaps 
it’s always the same people speaking up, or there 
are people in the class who are not being chosen for 
things), ask which need is missing and what we can 
do to put that right.  

You can use these cards regularly to reinforce the 
ideas.

Variation: The cards can be adapted according to 
the age and needs of the class.  The words could 
be changed or the number of cards varied.  

You can use sensations to try and explore the 
needs of younger children.  Make up a set of cards 
with sensation-based words such as: fuzzy, wobbly, 
hot, icky, soft, warm, bubbly, prickly, tingly.  Ask 
the children what objects come to mind when they 
think of these words.  You could take them outside 
to look for things in the natural environment they 
can connect to these words or look around the 
classroom for objects.  Lay these out on a table or 
windowsill.  

When something happens (for example a child is 
upset, angry, excited), ask them which word best 
describes how they are feeling inside.  An upset 
child for example might say they feel wobbly.  
Ask them what they would like to happen.  They 
might say they need a hug.  This tells you their 
underlying need is for comfort.

Exploring needs using 
counters as a class

2.7 Listen - remember - repeat

Aim: To explore perspectives, particularly in 
relation to how we interpret stories we hear from 
others.

Skills: Listening, remembering, concentrating

Age: 7-11

Two stories for this activity can be 
downloaded from the website: The 
School Trip and Danny & Tom.

The School Trip
The story is read aloud to the group and may be 
repeated.

Role Play: The teacher and one of the group 
members are involved in the role play.  There is a 
script that accompanies the story.  One person (A) 
reports what happened on the school trip.  Some of 
the things they say will be correct but some will be 
wrong.  

The class have to spot which statements are true and 
which are false.  Each time the other person (B) says 
“Really?” the rest of the group write down whether 
they think what person A has just said is true, false 
or don’t know.  There are 10 statements in total.  An 
answer sheet can be found along with the story and 
script.

Discussion: 
- How well did you remember the details of the 
story?
- What might have stopped you getting all the 
answers right? 
- Why did A make so many mistakes? (think about 
all the information in the story)
- Explore any assumptions:  do girls cry more than 
boys?  Do boys fight more than girls?
- How can we make sure that we are understood 
and that we understand what others are saying?

8
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- What could you do when hear a rumour?

Danny & Tom
Select two children who are to leave the room.  Tell 
the rest of the group about an imaginary incident 
that has happened outside the school gates.

Read the story to them.  Ask one of the children from 
outside of the room to come back in and for one of 
the group to volunteer to tell them the story they’ve 
just heard.  

The second child now returns to the room and the 
first child, in turn, passes on the story to the second 
child. 

The group is instructed to notice what information 
goes first and what information is changed as the 
story is passed on.

Discussion:
- What implications does this have for when we hear 
stories from others?  
- Who is right and who is wrong?  
- How do we know?  
- How might we respond to something that is 
presented to us as a fact?

2.8 Bus stop

Aim: For children to explore how choices are made 
and decision-making.

Skills: Cooperating, participating, listening, 
decision-making, thinking, concentrating

Age: 5-11

Two lengths of rope are placed across the circle to 
represent the bus.  The teacher is the bus driver and 
the class are the passengers.  

They all get on the bus by standing between the 
two lengths of rope.  The bus driver reads a pair 

of choices and the children have to get off the bus 
on the indicated side, depending on their choice.  
The children get back on the bus and the activity is 
repeated.

Left    Right
Day Time    Night time
Shark   Dolphin
Chocolate Cake  Chocolate Ice Cream
Talk     Listen
Run    Walk
One Friend    Many Friends
Triangle   Square
Deep Sea Diving   Sky Diving
Something New   Something Old
Art    Maths
Read   Watch 

Discussion: 
This can open up a discussion on differences and 
similarities.  It can also lead to thoughts about 
decision-making.  When do people make up their 
own mind and when do they go with the crowd?  
Was it easy to keep to your choice if you were the 
only one making it?

You could then make a list of more difficult choices:

Spend Money  Save Money
Do as your friends do Think for yourself
Do homework now  Do homework later
Play with friends  Play with new people
Find out for yourself  Ask for help

This can lead into a discussion about the power of 
making a real choice.  They are not necessarily right 
or wrong answers but will shape their experience, 
e.g. being rushed if they do their homework at the 
last minute.  

Long-term success is achieved through the choices 
we make both as individuals and as a team.  
Sometimes we make choices consciously and 
sometimes we make choices without much thought 
at all.  The choices we make on a daily basis create 
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our future.  By becoming aware of our choices, we 
can decide whether they serve us or not.  Each 
choice we make leads us either closer to or further 
from our goal.  The bus represents the journey we 
make towards our goal.

Variation: Use questions that seem more relevant 
to your group from what you observe in the 
classroom.

2.9 Rights and responsibilities

Aim: To explore the relationship between rights 
and responsibilities.

Skills: Collaborating, cooperating, communicating, 
creative thinking

Age: 7-11

With rights come responsibilities.

Download the Rights and Responsibilities 
card set from the website, cut into 
individual cards and give out one per 
person (you will need to make sure there 
are an even number of people playing). 

Without speaking, the class try to find the person 
in the room with the card that belongs (the relevant 
right or responsibility) with theirs.  

Once together they work out a simple role play to 
share with the rest of the class.

Each pair has a chance to show their role play in the 
middle of the circle and the rest of the class guess 
the right and the responsibility.

Discussion:
- Which of the rights and responsibilities on the 
cards apply to our circle time sessions? 
- Are there others we could add? 

8

2.10 Diamond ranking

Aim: To be able to work in a group, negotiate and 
compromise.

Skills: Communicating, collaborating, decision-
making, participating, debating

Age: 5-11

Use the diamond ranking activity (page 39) to 
stimulate discussion about what is most or least 
important to them.

Use the Needs Cards which can be 
downloaded from the website.  

Select nine cards and ask groups to discuss which 
is most important /least important to them when 
working in a circle/lesson/waiting in the dinner hall/ 
in the playground etc.

Discussion:
This activity allows further discussion about the 
difference between rights and needs and children will 
have to justify their choices.

Variation: Make up a card set of things that a baby 
or a pet might need/want.  In small groups, ask 
children to say which things they think the baby/
pet needs to be able to live and which that are 
nice to have but are not essential.

Use the Rights and Responsibilities cards that can 
be downloaded from the website.  Which right 
is most important to them and therefore what 
responsibilities do they need to adopt in order to 
have these rights met?

Make up a set of cards that can include the UN 
Rights of the Child (the right to water, security etc) 
plus others like laptop, mobile phone, designer 
trainers etc.  Ask children to rank them and discuss 
the difference between wants and needs.

8
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Children will... 
• ...learn about different types of families;

• ... get to know each better and understand the impact of negative 
language and behaviour;

• ...develop cooperation and empathy for others and explore the meaning 
of respect.

Activities: Peaceful Relationships

3.1 Change places if...

Aim: For everyone to find out more about each 
other.  To mix up the circle.

Skills: Listening, participating, looking

Age: 5-11

57

This is a variation of the game ‘The Sun Shines on 
You’ (see page 40).  In this version everyone has 
a seat and you read out a series of statements, 
depending on the theme for the session.  

Start with a few statements to warm up before 
moving on to matters of more serious concern. 

Everyone in the circle should listen to the statements 
and change places if it is true for them.

For example a sequence of questions may be: 

Change places if….
…you have ever been on a bus
...you have eaten a pizza
…you have more than one good friend
…you have visited a friend’s house
...you have ever asked someone to join in a game
...you have ever felt lonely

The circle should be a safe place so try not to probe 
too deeply if people stand up and move after the 

more searching questions.  You might say to the 
whole circle “Would anyone like to say anything 
more?” but on the whole it is enough that people 
have moved from their place to indicate they agree 
with the statement.

3.2 All of us and one of us

Aim: To get to know one another and work in small 
groups.

Skills: Teamwork, communicating, listening, 
cooperating

Age: 5-11

This activity enables 
small groups of children 
to find out more about 
each other: something 
everyone in the group 
has done, something 
no one has done, 
something one of 

them has done and something all but one of them 
has done. 

Divide the circle into groups of four or five.  
Using the worksheet (downloadable from  
website), pupils must find out enough 
information from each other to answer the four 
questions.  

8
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The questions get progressively difficult, requiring 
deeper levels of discussion.

An optional extension is to ask the groups to prepare 
a mime for each answer, which the rest of the circle 
then try to guess. 

Groups can reflect on how well they completed the 
activity by giving themselves a score out of five, 
where one indicates they didn’t complete it and 
found it difficult to work together, and five indicates 
they worked well as a team and completed it.  

Younger groups of children will be able to complete 
this with the support of an adult or older children.

3.3 Recipe for friendship

Aim: To explore friendship and what it means to 
be a friend.

Skills:  Teamwork, communicating, listening, 
cooperating

Age: 5-11

Divide the circle into small groups and give 
each group a worksheet (downloadable from 
the website).  

Ask groups to decide what would be their five key 
ingredients in their recipe for friendship.  They can 
only have five and they need to agree what they 
would be.  

Discuss which 
ingredients have come 
out as most important 
by the majority.

You can develop the 
discussion by asking, 
“What happens to 
friendship when (choose 
one ingredient) is 
missing?”   

8

3.4 Let’s make a picture

Aim: To explore different family structures.

Skills: Thinking, communicating

Age: 5-11

Invite volunteers to create a freeze frame showing 
a classic Mum, Dad and two children type family 
photograph.  One of the group can role play a 
photographer with a real or imaginary camera.

Ask the group to think of another family structure and 
to change the picture accordingly.   They may take 
away one parent, they might add grandparents and 
extended family, they may add in a same-sex parent.
Start with what children know through their own 
experiences or from what they have seen.

In discussion, celebrate the diversity of families and 
the many different family structures that exist. 
Sensitivity will be needed so do this with a class you 
know well.  The drama is played out in front of the 
whole class so in situations where a family member is 
ill or has recently died for example, this activity may 
not be appropriate.

If you want to extend children’s experiences, then 
you could find some family photographs from other 
localities, and recreate these.

3.5 Ella’s first day

Aim: To explore empathy.

Skills: Thinking, collaborating, participating, 
empathy

Age: 5-11

Read the story ‘Ella’s first day’ (p.59) to the group in 
the circle.  
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It was Ella’s first day at her new school.  Of course 
she’d been to school before but today everything 
was new.  Over the weekend, her family had 
moved house from one side of Birmingham to the 
other and here she was - her first playtime in her 
new playground.

The morning hadn’t been too bad.  A couple of 
people had spoken to her in her new class and the 
teacher had asked a girl called Cherry to look after 
Ella while she was getting used to things and make 
her feel at home.  The trouble was Cherry got a 
bad headache and her Mum came to take her 
home by break time.

Now Ella was standing in that huge wide open 
playground, looking at all these faces she didn’t 
recognise and hearing voices she didn’t know - 
and they all seemed to know each other and were 
having loads of fun playing games and chatting to 
one another.

Within a few minutes, she felt very close to tears 
and all she wanted to do was to go home - not 
even her new home, but go home to her old home 
where all her friends were.  She went and sat on a 
bench in the playground and then something quite 
special happened ...

Ask the class what they think happened next.

Divide the class into small groups and ask them 
to act out what they think will happen next.  Invite 
groups to show their role plays to the whole circle 
and discuss the different types of ending.

Variation: You could change the last sentence 
to  ‘….and then something happened….’  This 
will enable groups to choose either positive or 
negative endings to the story.  You could also add 
in the name of your own school to draw out real 
experiences from the class.

The story relates well to a Pixar film ‘Inside Out’.  
Children may make connections to this film about 
emotions, and how Ella is feeling.

3.6 Empathy footsteps

Aim: To explore empathy.

Skills: Empathy, looking, listening, participating, 
thinking

Age: 7-11

You need two pairs of paper feet on the floor that 
children can stand on, facing each other.

1. Act out a simple conflict between two people, 
e.g. Tariq has lost his pencil and he thinks Ellie 
has taken it.

2. Ellie and Tariq stand in ‘their own’ footsteps 
facing each other and tell each other how they 
feel using an ‘I’ statement (see p.48), e.g. “I felt 
angry .… when .... because .... I would like it if 
…..” 

3. They then swap over and stand in each other’s 
footsteps.  They acknowledge each other’s 
feelings by repeating back what they said e.g. “I 
heard you say you were angry because…. And 
you would like it if….” 

4. They return to their own footsteps and talk 
about how it felt to be in the other’s shoes.  
They could talk about the ideas raised by the 
other person and this can lead to ideas to then 
try to resolve the conflict.

Empathy Footsteps can be used in all sorts of ways, 
for example to explore how it feels when a new 
person arrives in school, with one person being 
the new arrival and the other another child in the 
playground.  Empathy Footsteps can be used with 
the story of The Rainbow Hat (p.60) or Ella’s First Day 
(p.58).
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It is helpful to move the position of the footsteps 
around the circle so that all children in the circle have 
the opportunity to see the action and to be included.

Variation: The Empathy Footsteps can also be 
used for real issues in the classroom or playground 
to replay the event looking at how different people 
felt.

3.7 The rainbow hat

Aim: To explore empathy.

Skills: Participating, communicating, debating, 
thinking, creative thinking

Age: 7-11

60

Read the story (below) and then ask for volunteers to 
act out the story with you.  

Lottie and Sue were generally the best of friends.  
They had met on the first day of Reception and 
now in Year 5, they were still inseparable.  They 
played at each other’s houses and sometimes even 
slept over at each other’s houses.  In lots of ways, 
they were like sisters.  Then something
happened. The Rainbow Hat happened.

Only a few days before it had been Lottie’s 
birthday and Sue had been there at her party and 
had bought her a lovely present - her favourite 
band’s latest CD.  But Lottie had received a late 
present in the post from her Grandma who she 
didn’t see very often because she lives many miles 
away in Spain, but whom she loves very much.  
The rainbow hat was the present.

Just looking at the hat reminded Lottie of her 
Gran, and of the sun and the bright colours in 
Spain.  In fact, it was the kind of hat that made 
her feel happy.  She decided to wear it to school 
next day.  What a shock she had when she went to 
call for Sue as she always did.  Sue just stared and 
stared and then said “What have you got on your 

head?”  From then on,
things went from bad to 
worse, with Sue flatly 
refusing to even walk with
Lottie while she had “that
stupid clown’s hat” on.

They didn’t speak to each other
all morning and most of the time 
Lottie felt both confused and close to tears; 
especially as she could see Sue telling other 
people about their falling out.  

It all came to a head at lunchtime, where the two 
friends had the most rip-roaring row and they both 
said the most hurtful things they could think of.   

They both went home at the end of the day, tired 
and hot and ‘headachy’ with upset and with not a 
single thought about how they might start putting 
things right.

After the role play, you can use empathy footsteps  
(p.59) so the other children can offer advice and 
comments to each of the characters.  

Alternatively, the main characters can be seated back 
to back in the centre of the circle and the children 
invited to approach the characters and suggest 
solutions to the upset.

This can lead into a wider discussion about people’s 
right to wear what they wish and whether honesty is 
always the best policy!  What is tact and how should 
we use it?
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This activity explores the idea of rubbing out 
language, and affirmative language.  The first half of 
the activity can be uncomfortable as it seems to be 
reinforcing negative behaviour but lays the ground 
for the learning in the second half. 

You will need a large 
A3 picture of Oleander 
Grubb, a fictional 
character, and lots of 
small (A6) pictures of 
her (available from the 
website).

First, place the large 
picture on the floor in 
the middle and explain 
that Oleander is a pupil, 
perhaps a new pupil at the 
school.

Give pairs of pupils a small copy of the picture, 
and an opportunity to say something unkind while 
placing their mini Oleander face down on top of the 
large picture.  

When explaining the teacher can model this, saying 
something mean like, “You have silly hair,” which 
shows the students it is okay to say something hurtful 
in this activity.

Each pair in turn deposits their picture until Oleander 
is completely covered or “rubbed out.”  
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3.8 Conflict scenarios

Aim: To understand what conflicts look like, sound 
like and feel like.

Skills: Participating, communicating, teamwork

Age: 7-11

The scenarios listed below can be acted out in small 
groups to show what conflicts can look and sound 
like. 

Each group is given a different scenario to prepare a 
short drama on.  Show the conflicts in the centre of 
the circle group by group.  Freeze frame them at the 
end – as if taking a photograph.

Scenarios:
A group of children will not let you join in their 
game – you have an argument with them.

A teacher is telling a group of children off because 
one of them pushed into the dinner queue.

Someone has accidentally kicked the football over 
the fence.

Someone has lost a pencil case and thinks someone 
else has stolen it.

You have saved a seat for your friend in the dinner 
hall, but someone else tries to sit there.

Someone has said something unkind about you and 
lots of other people are now talking about it.

Expect this to be a noisy activity!

Make a list on a flipchart with the rest of the group:
- What words did you hear?
- What body language did you see?
- What tone of voice did you hear?
- What do you think each person is thinking or 
feeling?

When reviewing it ask children how conflicts affect 
them, their friendships and their class.

Variation: Ask the children what kind of conflicts 
happen at playtime and use these as scenarios.

3.9 Rubbing out language

Aim: To explore unkind language and the impact it 
has on people’s feelings and behavior.

Skills: Listening, empathy, participating, reflecting

Age: 5-11

8
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Ask learners:
- What do you think Oleander is feeling?  
- What might she be thinking?  
- How might this affect her behaviour? 
(Refer to Thoughts, Feelings, Behaviour - p.48)

Now give the pupils an opportunity to withdraw 
their comments, and say something more affirming.  
They could even deposit something attractive like a 
star to replace the piece of paper.  Often pupils will 
apologise during this second round.

You may find that the group becomes giggly as 
the unkind comments are made or they may start 
to throw the paper on to her.  The temptation may 
be to show that you find this difficult or to stop the 
activity.  

Allow the class to do what is coming naturally to 
them until the end and then ask, “How did our 
behaviour change as we went around the circle?”

The children will reflect and you can start to discuss 
the dynamics of groups and group mentality.  They 
may say they felt uncomfortable but other people 
were laughing so they felt they had to join in.  This 
is a great opportunity to hear children express their 
feelings.

Variation: In small groups discuss how unkind 
words make us feel.
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3.10 Family album

Aim: To challenge stereotypes and explore 
different family structures.

Skills: Communicating, crtitical thinking, 
participating

Age: 5-11

Use a selection of images of different families to raise 
questions about identity, diversity and community.
Divide the class into small groups and give each 
a photograph and a large piece of paper.  Larger 

images work best (A4 ideally).  Some techniques for 
using images are outlined on page 39.  

You could use images from different parts of the UK, 
from different parts of your own county or locality or 
from further afield.  The aim is to generate discussion 
about what people have in common, and what 
makes us different.

Sometimes children will raise questions that will 
shock or surprise you.  Think about your response 
in that situation.  It is important not to close down 
conversations as the discussions these questions 
might raise will give you the opportunity to give a 
counter-narrative to their ideas.

Their questions may also challenge your own ideas  
and offer a counter-narrative for you. 

3.11 Voices in the park

Aim: To explore different perspectives and world 
views.

Skills: Creative thinking, empathy, communicating

Age: 7-11

This book by Anthony 
Browne is a useful tool 
for exploring different 
worldviews.  Four 
different voices tell their 
own version of a walk in 
the park.  The illustrations 
are extraordinary and 
enable older and more 
able children to delve 
deeper into the lives of 
the characters.

There are many resources available for using this 
story in literacy.  You could use some of these ideas 
and then bring it into the circle for a discussion 
related to relationships in school:
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- What influences the characters’ views of the park?
- How might different people in our school view the 
school?

You could break off here and ask small groups to 
think about school from the perspective of:
a) a child in reception 
b) a new teacher 
c) a Year 6 pupil 
d) a lunchtime supervisor

They could draw the school from the perspectives of 
these people - what do they see, feel, hear etc.

- What influences the way these people see the 
school?
- How might this affect the way people speak to 
each other and/or behave towards each other?
- What is your perspective on the school? 
- What would you like other people in school to 
know about your view of school?  Why? How could 
you tell them?

This could lead to the development of a book - 
‘Voices in the School’!

3.12 Diversity of beliefs & values

Aim: To explore ways in which decisions and 
opinions are made.

Skills: Participating, communicating, self 
awareness, reflecting

Age: 7-11

Discuss the word diversity and what it means.

On one side of the circle put a sign that says AGREE, 
on the other DISAGREE and in the middle UNSURE.
 

Ask pupils to stand along this line depending 
on what they think in response to the following 
statements (you can use other statements if you like):
 
- Wearing school uniform is a good idea.

- Video games are a bad idea.

- Most children do not respect adults.

- Most adults do not respect children.

- Books are better than TV.

Pupils should be allowed to move positions if they 
wish - they don’t have to justify why they have placed 
themselves where they have.  

The idea is to recognise that people have different 
opinions.  Use the following prompts to help process 
the learning: 
 
- How did it feel to take a stand on some of the 
topics?

- If there was a particular topic that you were unsure 
about, what information would you need in order to 
form an opinion?

- How did you feel when you saw others standing 
in a different place to you? Were any of your 
classmates’ opinions surprising to you?

- Was there a statement where you were clearly 
in the minority?  Did you consider changing your 
position to fit in with everyone else?

- How does the variety of beliefs and ideas that 
people have present challenges when people work 
and live together?  How can different opinions be 
beneficial?

- Do you think people sometimes pretend to agree 
with another person in order to avoid conflict?

- Do you think it likely that people change their 
minds about some things?  What kinds of things are 
likely to change people’s minds? 
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Cooperative Games

There are many books and websites that share cooperative games.  Cooperation is a key skill in developing 
and building relationships.  These games are included as tried and tested activities that can be used to 
raise discussion about cooperation and have some fun!

3.13 Fives

Aim: To explore the difference between 
competition and cooperation.

Skills: Concentrating, looking, listening, 
cooperating

Age: 7-11

Stage 1: Competitive Fives.  
- Everyone in the circle stands up.  
- Choose someone at random to start (you could 
use lollipop sticks to make sure it is fair).  
- Ask this person which way around the circle they 
would like to go.  
- This person starts by saying 1.  The next person 
continues with 2, the next 3 and so on up to 5.  
- Whoever is 5 has to sit down and is out of the 
game.  People can say either one number or two 
numbers but not more than that, so it could go:

- In Competitive Fives you will end up with one 
winner.

Stage 2: Cooperative Fives: 
- The next time around give two people something 
to hold like a Koosh ball or a bean bag.  
- The game proceeds in the same way but this 

time the circle works cooperatively so that the two 
designated people must still be standing at the end 
of the game.  
- In this case people will have to put themselves out 
to make the game work.

1, 2 3 4 5

3.14 Pass the flowerpot

Aim: To complete a whole class challenge 
cooperatively.

Skills: Teamwork, cooperating, participating, 
concentrating

Age: 5-11 and beyond.

This game focuses on cooperation and teamwork, 
and can be framed with discussion about blame and 
blaming language.   You could also set it up as a 
problem-solving activity.

The aim of the game 
is to pass a plastic 
flowerpot around the 
circle using only our 
feet!  If one pot is 
successfully passed 
all the way around the 
circle without dropping 
it, then do a second 
round with one flowerpot going one way round the 
circle, and the other going the other way around.  
This creates an extra challenge when the pots have 
to cross over.

Variation: You could try passing a smile around the 
circle!
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3.15 Cup and string game

Aim: To work cooperatively in small groups.

Skills: Teamwork, cooperating, looking, listening, 
concentrating

Age: 7-11 and beyond.

The objective of the 
game is for players 
to work as a team 
to stack plastic cups 
into a pyramid.

The challenge is that 
players cannot touch 
the cups, but must 
instead use only 
the rubber band tool 
(see below) and their 
voices.

You may wish to demonstrate this in the middle of 
the circle first with four volunteers.

Place six cups on the floor and the team of four have 
to pull the string and stretch the rubber band to fit 
around one cup.  The group have to then stack the 
cups into a pyramid.  

They can also try stacking them into a tower (one 
upright followed by one inverted), or make a unique 
shape.  

Process the challenge by asking how the teams 
worked together to achieve this: were there any 
conflicts?  How did you resolve them? etc.

To make a rubber band tool, attach four lengths of 
string, evenly spaced, to a rubber band.  

3.16 Cooperation donkeys

Aim: To explore what we mean by cooperation.

Skills: Cooperating, thinking, communicating

Age: 5-11

You will need copies of the Cooperation 
Donkeys story available from the website.   

This is a series of pictures - there is no text. Each 
copy needs to be on different colour card and then 
cut into strips.

Give everyone a strip 
of paper with part of a 
story.  They must keep 
it secret - hug it to 
themselves.  

When you say go, they 
must go into the middle 
of the circle and find the 
other five members of 
their group with the
same colour card.  

When they have found their whole group, they 
should sit down together and as a team work out 
the story by putting the pieces of paper in the right 
order.

At this stage, discuss the story with everyone, and 
make sure everyone has the right order.  

Now, ask each group to create a drama to represent 
the story.  Pupils could play the donkey, the tether, or 
piles of fodder, or they could narrate parts. 

Watch these dramas in turn and at the end draw out 
the ideas of cooperation and what this means.

Variation: Tell the circle the story.  Put the images 
on the whiteboard and act it out with volunteers.

8
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Aim: To explore ways of resolving conflict, and to 
explore different perspectives. 

Skills: Thinking, creative thinking, communicating

Age: 5-11

Children will... 
• ... learn about working together as a team, how conflict works 

and the dynamics of anger. They will learn about the relationship 
between thoughts, feelings and behaviour;

• ...develop strategies for resolving conflicts and learn how to 
manage anger.

Activities: Peaceful Actions & Behaviours

4.1 Goldilocks

Lay out three bowls and spoons of differing sizes in 
the circle.  Most children will immediately grasp the 
clue as to the story. 

Tell the story from the perspective of an extremely 
bossy Goldilocks (or Goldie or even Goldistrop) who 
has got rather too much attitude, is quite spoilt and 
has no boundaries.

It’s good to bring to life Goldie’s actions quite 
dramatically for the children (i.e. she stomps into 
the three bears’ house with her dirty shoes on, she 
breaks the chair that Daddy Bear has lovingly made 
for his little son, she licks the spoons in the porridge 
bowls, she messes up the beds upstairs by bouncing 
on them without taking her shoes off etc).  The 
consequences of her actions can then be explored.

This can become an interactive story as the three 
bears return and see the damage in their home.  The 
other children can ask them questions about how the 
situation has made them feel and what they need to 
happen next.

Re-introduce the figure of Goldie and ask her to sit 
down with the three bears.  Ask the children to help 
them find a way through this situation and what can 
Goldie do to help put things right.  

What does she learn from this?

Variation: Could be used alongside the popular 
book ‘The Jolly Postman’ by Allan and Janet 
Ahlberg which includes a letter of apology to the 
three bears from Goldilocks.

Aim: To learn the principles of teamwork. 

Skills: Teamwork, cooperating, communicating

Age: 7-11

4.2 Jigsaws

This can be used for establishing the principles of 
teamwork.

Each small group of four 
or five children will need 
an envelope.  Inside 
the envelope place two 
whole jigsaw puzzles 
that are mixed up.  
How many pieces each 
jigsaw has is up to you.  
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Different 
goals

Take a 
stand

Blame 
game
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The groups have to work together to make up the 
jigsaws.  This can be a competition between the 
groups.

Before you start, establish what makes a good team.  
Ask the class what you will be able to see when 
groups are working well together. Ask them:

- Will you need a team leader? 
- How will you decide if there is to be a leader and 
who it will be?
- How will you make sure everyone has a chance to 
speak?  
- How will you make sure everyone has a chance to 
participate?

When they have completed the task ask them to 
reflect on their teamwork skills.  How well did they 
do?

Aim: To understand what conflict means. 

Skills: Thinking, concentrating

Age: 5-11

4.3 What is conflict?

Sesame Street have uploaded a video featuring 
Robin Williams and the Two Headed Monster to 
Youtube.  This video is a great way of 
introducing conflict to children.  See 
website for link.  

After watching the film, ask children to give you as 
many words as they can for conflict.  In discussion 
you can start to draw out ideas about conflict and 
how different people react to it.  

With older or more able children you might extend 
the discussion to ask whether all conflict is bad and 
separate the words into potentially positive and 
negative outcomes.  

8

Explain that conflict can lead to, or present 
opportunites for change.  It can lead to a change 
of opinions and attitudes.  It is how we respond to 
conflict that can cause harm.

For example, a group of people might have 
conflicting ideas about how to make an obstacle 
course or design a tree house.  Those conflicting 
ideas could cause tension (negative feelings) or 
healthy debate (positive, respectful feelings).  It may 
result in an even better obstacle course or tree house 
than if there hadn’t been a conflict.

Variation: Thoughts, feelings behaviour - revisit 
this from page 48 when talking about conflicts and 
why they happen.

Aim: To understand how conflicts work.

Skills: Thinking, participating, reflecting, 
communicating

Age: 7-11

4.4 Conflict escalator

Conflicts can be described as being a bit like being 
on an escalator.  Once you get on, it can be very 
difficult to get off again.

Visit the website to download the steps on 
the escalator.  The steps are: 

8

Enter  
conflict 
zone

Loss 
of face

Outburst 
Explosion

Escalation
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Print the steps onto A3 paper and create the 
escalator by placing the steps in order in the middle 
of the circle with the class.  At each step, discuss 
what these might look/feel like.  

An example of two children arguing over a pencil can 
be found on the website.  Lay these alongside each 
step to show what each stage might look or sound 
like.  You could add children’s own descriptions of 
each step alongside those provided, so they clearly 
understand each stage.

Variation: Once the concept has been discussed 
as a whole circle, check understanding by 
giving small groups the Rucksack Conflict 
story (downloadable from the website)  Cut 
it into strips for the groups to put into the right 
order.

Aim: To explore stubbornness and compromise.

Skills: Cooperating, compromising, 
communicating, creative thinking

Age: 7-11

4.5 Conflict - being stubborn

The story of ‘The Zax’ by Dr Seuss, contained in ‘The 
Sneetches and Other Stories’ has been animated into 
a short film and is available on YouTube. 
Show the film to the class using the link on 
the website.  

You can still do this in the circle.  Ask half the class to 
sit on the carpet so everyone can see the film. 

Ask the children what they think about the story.What 
has caused the conflict between the Zax?  Ideas 
might be:
- they are being stubborn; 
- they have been brought up to believe they cannot 
change their minds; 
- neither of them wants to be the one to back down.

8

What is the consequence of their actions?  (i.e. the 
rest of the world is moving on whilst they are stuck in 
their conflict)\.

Bring the class back together into the circle and then 
pair everyone off.  Ask them to act out the story of 
‘The Zax’ and to try and find a solution.  Ask pairs 
to share these back (to save time and repetition you 
might only ask for pairs who have a different solution 
to previous ones to demonstrate in the middle).

Ask them how they reached a solution and draw out 
ideas of compromise and negotiation.

Aim: To explore the role of blame in conflict.

Skills: Communicating, thinking, teamwork, 
listening

Age: 7-11 and beyond

4.6 Conflict - blaming language

Blame causes conflicts to escalate very quickly.  
Recognising this and stopping it can help de-escalate 
a conflict.

Explain to the class the different types of blaming 
language:

- Total Blame - It’s all your fault
- Exaggeration - You never help me; You always 
interrupt me
- Mind Reading - You did it on purpose

Use the blaming language sheet from the 
website to make sure children understand.  
They can either underline the blaming language or 
you can read the sentences to the whole class and 
ask them to tell you where the blaming language is.

Blame Game Cards.  Model how we use blame, 
and an alternative, using the cards and hypothetical 
conflicts.

8
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Prepare two small pieces of card (red is effective) on 
one side of which is written, “I blame you because 
...” and on the reverse (green) “I am partly to blame 
because ...”  

Choose two or three pupils to sit in the centre of the 
circle and give them the hypothetical situation, one 
that allows for lots of blame to be thrown around! 
Examples include:

One of you built a snowman in the middle of the 
playground.  Your partner was playing tag in the 
playground and knocked over the snowman.

You were working together on a painting, and some 
paint got knocked over ruining the picture!

You were both playing football, and the ball hit a 
window and cracked it!

You were both supposed to come in at break time 
to tidy the classroom, and you both forgot!

You were both having a bit of a laugh and a joke 
about someone else.  Someone overheard you and 
you were sent to the headteacher.

Ask pupils to hold the red side of the card and give 
a reason for blaming the other, pushing the card at 
the other pupil at the same time; the other pupil then 
takes the card and does likewise to one of the other 
pupils. 

They repeat this several times until they have said all 
the blame (they may start repeating the same point), 
doing it quickly and pushing the red card onto the 
person blamed, who then blames someone else.  

When this is exhausted, turn over the card, and place 
it in the centre of the circle.  Ask the children to pick 
up the card when they can state why they are partly 
to blame.  For this part of the activity they have to 
choose to pick up the card and put it back down in 
the centre of the circle.

Variation: When a situation arises where the 
people involved are unprepared to accept 
personal responsibility for their part in a dispute, 
the Blame Game Card can be used. 

 

Aim: To understand the concept of win-win in 
resolving conflict.

Skills: Participating, compromising, negotiating

Age: 7-11

4.7 Danny’s story: win - win

This activity can be explored through forum theatre.
First the teacher describes the scenario (below).  
Then children take on the various roles, maybe with 
the teacher in role as Danny or a parent.

You may want to ask some pupils to sit on the 
floor to make one side of the circle the “stage” 
space.  The conflict can then be dramatised with the 
inevitable argument.

Danny is a keen footballer.  His mum has told 
him that he must tidy his room by Friday night, or 
he will not be allowed to go to football practice.  
The coach tells the team that they must all be at 
practice at 6pm on Friday to be picked for the big 
game, but Danny hasn’t tidied his room...

Explore how the story ends (see below).  Who wins in 
the solution and who loses?  Take suggestions from 
the circle about how a compromise could be reached 
that satisfies everyone: that is “win-win”.  Dramatise 
suggestions and explore who feels what.
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Danny doesn’t tidy his 
room.  His mum bans him 
from football.  Both feel 

hurt and let down.

Danny 
wins

Danny 
loses

Danny’s mum
loses

Danny’s mum
wins

Danny tidies his room, but 
is banned from football for 
a week, because he didn’t 

tidy his room on time.

Danny goes to football 
and doesn’t tidy his room 
for 3 days.  In the end his 
mum tidies it for him, and 
feels hurt and exhausted.

Danny tidies his room and 
gets to football practice 

halfway through. His mum 
gives him a note for the 
coach explaining that he 

had work to do.
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Aim: To explore anger as an emotion.

Skills: Critical thinking, questioning, self 
awareness, reflecting

Age: 7-11

4.8 Anh’s anger

The picture book Anh’s 
Anger by Gail Silver 
and Christiane Kromer 
is great for exploring 
anger.

Introduce the story by 
giving small groups 
a copy of one page 
from the book, without 
telling them what the 
story is about.  

The page that starts ‘’Finally’ said a voice’ is a good 
one to use.  In groups ask children to generate 
questions about the illustrations and the text.

If you can, show the book on the white board with 
the children seated in the circle (some on chairs and 
some on the floor).  

Read the story stopping at various points to ask what 
they think will happen next, and how they think Anh 
and his grandfather are feeling.

The story is good for exploring who is responsible 
for their anger.  Grandfather does not get angry,  
although he could, and it’s useful to discuss what  
might have happened if he too had got angry.

You could ask questions like:
- Did anyone make Anh angry?
- How can anger be your friend?
- How did Anh calm down his anger?

In the book Anh sits quietly and his anger gets 
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smaller.  This can lead to discussions about whether 
children find this a useful strategy, and whether they 
get opportunities to sit quietly when they are angry 
at school or at home.

Ask the class if they would like to try sitting in silence 
for one minute.  It may take a couple of attempts!  

They could count the number of breaths they take in 
one minute, or count the number of different sounds 
they hear, to give them something to focus on.  How 
did it feel?

As a follow on you could ask children to draw 
pictures of their own anger.

Aim: To visualize what anger feels like and looks 
like.

Skills: Thinking, communicating, self awareness

Age: 7-11

4.9 Cola bottle

Some preparatory work on the variety of feelings we 
experience should take place before this activity. 

It’s worth reminding children that we experience a 
spectrum of emotions and anger is just one of them.

Bring out a fizzy drinks bottle -  this usually causes 
a reaction as such drinks are not often permitted in 
school.  

You can play to this a bit and start to shake the bottle 
and ask the children what’s happening to the drink 
inside.  Then place the bottle on the floor in the 
middle of the circle.  

They might say someone’s done something to it and 
its all shaken up; it looks like it’s ready to explode at 
any point, etc.  Ask the children ‘how might the coke 
bottle be feeling?’  Elicit responses that compare the 
bottle to anger. 
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Talk through with the pupils the following:
- What can make us angry?
- How do we know when we’re angry?

Be aware that discussing this emotion can elicit 
energy and some acting from the pupils so have 
strategies in place to manage that. 

Now ask: 
- What ideas do you have for calming down when 
you’re angry?

Start to make a list of ways the children find helpful 
to manage their anger.  Examples might include: 
- kicking a ball against a wall;
- hanging upside down on the climbing frame;
- counting to 10 and concentrating on my 
breathing;
- scribbling on a piece of paper.

Ask the children to look back at the bottle that has 
been sitting quietly in the middle of the circle all this 
time while you have been talking. This can prompt 
more ideas.

Aim: To recognise what makes us angry and how it 
feels.

Skills: Managing anger, creative thinking

Age: 7-11

4.10 Anger jar

Place a jar with a lid in the middle of the circle 
labelled ‘Anger Jar’.  

On sheets of paper children write down all the 
things that might make them angry and the feelings 
that go with it like sadness, being left out, jealousy, 
unfairness etc.

They then need to put their paper into the jar - or 
you can do this for them.  Screw up the paper and 
put it in the jar.  

Make sure the jar is full to the top and as tightly 
packed as possible and then put on the lid.

Now ask, “Now it’s full, what would happen if we try 
to squeeze in just one more thing?” 

Elicit from the class the idea that when we see 
someone explode with anger, that this has often 
been created by other things and so what we are 
seeing is an expression of underlying things. 

Open the jar and take out one of the sheets of paper.  
Discuss the ‘unmet need’ that might have created 
anger, and how this might have been met.  For 
example, if being left out makes someone feel angry, 
what can they do about this?  How can they express 
their feelings about being left out in a calm way?  
Who would they tell?  How could others support 
them?

Anger 
Jar
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Children will... 
• ... learn about different types of community and how they can 

make their communities better places;

• ...develop decision-making skills and explore ways of influencing 
change.

Activities: Peaceful Communities

Aim: To explore similarities and differences.

Skills: Communicating, participating

Age: 5-11

5.1 Hands in circle

This is a way of acknowledging the similarities and 
differences between people in the circle.  

All members of the circle sit on the floor and splay 
their hands out in front of each other so the whole 
circle can see all the hands.  What do the children 
notice?  

They might comment on the shape of people’s 
hands and the different colours.  They will also note 
the different shades of colour and that often no two 
hands will exactly match in terms of shade.  This can 
be extended to talk more about where the colours 
have come from.

In terms of diversity and identity explore what is seen 
and unseen in the hands.  For example there may 
be shades of white hands in the circle from people 
who identify as for example British, Polish, American, 
Australian, African, Brazilian, Asian.  

There may be shades of black/brown hands in the 
circle from people who also identify as British, Polish, 
American, Australian, African, Brazilian or Asian.

72

Draw out 
from the 
children that 
colour doesn’t 
necessarily 
tell us about a 
person.  

It is only by 
getting to 
know them, 
that we know 
their stories 
and histories.

Aim: To think about who is responsible for peace 
in the school community.

Skills: Thinking, communicating

Age: 7-11

5.2 Peace begins with me

On slips of paper write down the key roles of 
everyone in the school community (building 
supervisor, parents, governors, teaching assistants, 
head teacher, lunchtime supervisors etc).  Include 
visiting staff as well, such as music teachers/sports 
coaches and don’t forget to include children!
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Lay the completed slips out in the circle and ask the 
class, “who is responsible for peace in our school 
community?”  Usually the conversation starts with the 
Headteacher!

Eventually the group will say they are responsible. 
Draw out the idea that everyone in the school 
community is responsible for peace, and that peace 
begins with each of us.  What does that mean for 
them?  How can they take responsibility?

Variation: You could extend this to the wider 
community - your local town/city/village; religious 
community; neighbourhood.  Who is responsible 
for peace in these places?  Again come back to 
the idea that peace begins with me.  Emphasise 
the word ‘begins’.  Recognise that we can have the 
best intentions but we need others to have these 
intentions as well, if we are to create a peaceful 
environment.

Aim: To gather children’s ideas on how to make 
the school a more peaceful place.

Skills: Thinking, participating, communicating

Age: 7-11

5.3 Peaceful places

Ask pupils to think about the question “How could 
our school be a more peaceful place?”

Using three sheets of flipchart paper write one of the 
following headings on each sheet of paper:

- What could the staff do differently?
- What could the children do differently?
- What changes could be made to the school 
buildings, classrooms, play areas, dinner hall, 
corridors, etc?

Divide the class into three groups, each with an adult 
or a scribe, and write down the pupils responses and 
ideas in response to the question and their heading.

Rotate the sheets around the groups so that every 
group has a chance to see the ideas and add to 
them.

Be prepared to be able to take on some of the 
children’s ideas as a school and let them know that all 
ideas will be considered.  Involve the School Council 
if you can.

Aim:   To reach a consensus on how to make circle 
sessions successful. To explore the purpose of 
agreements, rules and contracts.

Skills: Thinking, discussing, communicating

Age: 7-11

5.4 Making agreements

Establishing agreements for how circle sessions will 
run, can help talk about rules, contracts and how 
these are reached.

Where have they come across rules/agreements etc 
(at school or in other places)?

Explain that you need their help to come up with 
something that can be agreed by everyone, to make 
sure circle sessions run smoothly and are successful 
for everyone.

Explore the difference between a set of rules, a 
contract and an agreement.  Which do they think 
would work best for them?  Once you have decided 
which is going to work best, decide how you are 
going to make the agreement.
  
Try to get a consensus; use voting if you like.  The 
idea is that whatever you come up with is owned 
by the group, agreed by the majority and can be 
displayed in the classroom and referred back to each 
time.

Variation: Use for developing school values.
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Aim: To reflect on the qualities, skills and interests 
of others in the class.

Skills: Teamwork, cooperating, creative thinking

Age: 5-11

5.5 A cake for everyone

Do a mixing up activity (p.40-43) to make groups 
of four or five and give each group a large piece of 
paper and pens (coloured pens also if available).

Each group is to have no more than five minutes to 
design a cake that has something in it for everyone in 
their group.  

They can make it any shape, with any number of tiers 
and can decorate it as they choose.

At the end of the set time each group presents and 
explains their cake design to the rest of the group - 
it’s good to put the designs on a visualiser if this is 
possible.

Aim: To explore stereotypes.

Skills: Critical thinking, communicating, debate, 
teamwork

Age: 5-11

5.6 Stereotypes

On the website you will find a set of images 
for exploring stereotypes.  The images are 
in two halves.  

Divide the circle into small groups of three and give 
each group one half of the picture (B) and a piece of 
paper ask them to complete the picture by drawing 
the other half.   

When they have 
finished give the 
other half of the 
picture to them and 
compare drawings.  

Were there any 
surprises?  Was there 
debate in the group 
about what the other 
half should look like?  
Did one person’s 
ideas dominate 
other ideas?

Aim: To tell a story as a group .

Skills: Teamwork, communicating, creativity

Age: 7-11

5.7 One word story

The group will work together to make up a story with 
each person only able to say one word at a time. For 
example: 

Once. Upon. A. Time. A. Fairy. Frog. Went. To. 
The. Circus.

By only using one word per person, the story grows 
and develops around the circle in unexpected ways.

The group might need a few attempts to get a good 
sense of ‘flow’.  It is hard to stick to one word so 
watch out for phrases such as ‘and then’. 

Variation: Challenge experienced groups to work 
through the various stages of a story (opening, 
climax, dénouement) by the time the last person in 
the circle speaks.

8

A B
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Aim: To warm the circle up and work together as a 
team.

Skills: Listening, cooperating, teamwork, 
concentrating

Age: 7-11

5.8 The incredible machine

This game is based on circle cooperation.  It 
transforms the circle into a giant machine with lots of 
strange processes.  

In the circle, either as individuals, or in small groups, 
pupils come up with mechanical actions (sound and 
movement).  They could jump and “pop”, they could 
spin and “whir”, they could crouch and “judder” etc. 
Each action should only be a few seconds long and 
should be easily repeated.
 
The actions are then passed around the circle.  Each 
pupil needs to start with their hand out so that they 
get their cue to start when the previous person 
touches their palm.  Go round the circle so you can 
see everyone’s actions once more slowly and check 
the machine “works”.  

Then start again, but encourage a faster pace and 
this time, the machine can keep working; once 
you’ve started the actions, the first pupil can repeat 
their action four or five times, and the actions should 
carry on all the way around.

Variation: Once the circle is confident at making 
noises and accompanying actions you can ask 
someone to step in to the middle of the circle to 
do their action and sound – on repeat.  The action 
or sound will then inspire someone else from the 
circle to step in and relate to either the sound or 
the action.  For example, Pupil A could be making 
a crouch and “judder” to which Pupil B stands 
behind them to jump and “pop”.  More people 
join the machine to make more interrelated parts 
and sounds.

Aim: For the group to experience a quiet and 
focused moment.

Skills: Listening, concentrating

Age: 5-11

5.9 Listening together

Have all the children lie comfortably on the floor.  Tell 
them they are going to listen really hard for just two 
minutes.  

Ask them to close their eyes and begin listening for 
any sounds they can hear outside the classroom. 

The sounds they might hear could be the road, the 
playground, someone talking in the corridor.  Leave 
some silence (about 30 seconds) for them to listen 
and concentrate on finding those sounds.

Then ask them to shift their attention and listen for 
sounds inside their classroom. These sounds might 
be someone breathing near them, the sound of a 
teacher’s voice, the tap dripping in the corner.  Leave 
some silence (about 30 seconds) for them to listen in 
and concentrate on those sounds. 

Now ask the children to listen for any sounds they 
can hear in their bodies.  These sounds might be 
their breathing, their clothes moving as they breathe, 
tummies rumbling and so on (one Year 2 child said 
during this session “I could hear my hair growing!”). 

After 30 seconds or so, ask the children to wiggle 
their toes and fingers and open their eyes. 

Come back together as a big circle and ask what 
sounds people heard and what it felt like to really 
concentrate on listening like that. 

Variation: Extend the time spent listening for 
sounds.  Don’t go beyond four minutes. 
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Aim: For people to develop compassion.

Skills: Listening, thinking, concentrating, speaking

Age: 7-11

5.10 Kind thoughts

Ask the circle what they wish for themselves - take a 
few answers.  

Ask the circle about the difference between things 
we wish for that we can hold  (iPad, trainers, Xbox 
etc) and things we wish for that can’t be touched or 
held such as ‘being happy’, ‘having a relative home 
for Christmas’ or ‘seeing my baby brother for the first 
time’. 

Give out copies of the worksheet (available
from the website) which has a table with 
three columns:  

Me        My Friends        Someone I don’t know. 

First of all, ask the children to think of someone they 
know of but don’t know really well.  This could be 
someone who lives on the same street as them, or a 
lollipop person or the person who delivers the post.  
Ask them to write down who that person is in the 
third column.  They don’t need to know their name. 

- Now ask the group to create a list in the first 
column of all the things they wish for themselves.  
- Next ask them to create a list in the second 
column of all the things they wish for their friends. 
- Next ask them to think about the person they 
don’t know so well and create a list of all the things 
they might wish for them. 

Come back together as a circle. Ask the children:

- What sort of things do we wish for? 
- What did you notice about the things we wished 
for ourselves and our friends?
- What did you notice about the things we wished 

8

for ourselves, our friends and someone we don’t 
know so well? 
- How does it make you feel wishing nice things for 
other people? 
- What would it be like if people who didn’t know us 
so well were wishing us kind thoughts too? 

Variation: You could ask children what they think 
others might wish for themselves.  Would this be 
the same as the kinds of things we wish for them?

You could add a fourth column called ‘someone I 
don’t get on with so well’.  Be clear that they do 
not need to share the name of this person.  Repeat 
the exercise but thinking of the person they don’t 
get on so well with.  What kind thoughts do they 
wish for them.  This may be harder, but support 
them to remember that most people want the 
same things as we do.  Afterwards, you could ask if 
they feel differently about that person? 

Aim: To make connections with others in the 
community.

Skills: Participating, communicating, self esteem

Age: 7-11 and beyond

5.11 Building our community

These ideas can be used to build a sense of 
community beyond the classroom and school.  Ask 
the class who else in their school or community they 
would like to share circle time with.  

They might like to share their experiences with 
parents during a workshop for example; with another 
year group; with a partner school; with people at a 
local retirement or residential home.  Encourage the 
group to take ownership of the process by sending 
out invitations and thinking about which activities 
would work best for their audience.  Reflect on the 
learning experience – what did the audience learn 
from the children, what did the children learn from 
their audience?
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BIG questions
We have included five big questions - one for each theme.  These are designed to encourage 
critical thinking, dialogue and debate.  The Big Question might be explored over two or three 
sessions using the techniques on pages 36-39.

We have suggested one Big Question for each year group in KS2.  A stimulus for each is offered 
below with a suggestion on how the question can be explored. Or come up with your own that 
reflects discussion in your classroom.

These provide an opportunity for children to practice listening to other viewpoints, sharing their 
views, developing their ‘moral compass’, debate and discussion. We would love to hear young 
people’s responses to these questions and share them on the website so please send them to 
us!

Can you be too nice? (Y5)Inner Peace

Stimulus:  Ask children to role play either or both of these scenarios in front of an audience.  You could 
play the role of mum/dad yourself.

Two children are out shopping with their mum.  Mum’s priority is to buy school uniform.  Both 
children keep asking for other things - sweets, new trainers, toys etc.  Mum is getting tired and fed 
up because both the children keep on asking.  In the end she gives in and buys both the children 
something they have asked for.

Simon wants to talk with Aisha and Harry at lunchtime but Ali has told him that if he doesn’t come 
and join in football with him, he will not be friends with him again.  Ali is one of Simon’s best friends 
and so he agrees to play football even though he doesn’t want to.

Discussion:  After the role play, use the ‘talking chips’ technique on page 39 to initiate a discussion 
based on the question ‘Can you be too nice?’ referring back to the drama.

Activities:  This question can be used to talk about the need to be assertive in certain situations.  Use 
‘Walking Name Call’ (p46.) ‘Dignity Stance/Walk’ (p.46) and ‘I Statements’ (p.48) as a way of exploring 
assertiveness.
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How do we know what is right and wrong? (Y4)Peaceful Choices

Stimulus:  Download the poem or story about the Six Blind Men and the Elephant from the 
website.  The poem can be used with older children, the story with younger children.

Discussion:  How is it that ‘sometimes we can be both right and wrong’?  Can the class come up with 
other examples of this?  You could use the Nietzsche quotation ‘There is no such thing as the truth, 
only perspectives’ as a further stimulus in this discussion.  Use this as an opportunity to practise good 
discussion techniques in the circle - one person speaking at a time with a talking piece; adding to each 
other’s ideas and using phrases like ‘I agree with (NAME) but I would add...’ or ‘That’s an interesting idea 
but I think…’.  Download a list of sentence starters for clarifying, connecting, reflecting and so on, from 
the website.

Stimulus:  The website has a sheet of moral choice scenarios you can use for discussion.  For example: 
‘You are with four friends and one of them wants to climb over a wall into a building site to play.  The 
others agree.  What would you do?’

Discussion:  Use the Silent Dialogue technique (p.37) to engage discussion.  Place one scenario on each 
table and encourage a silent conversation about what people would do, how they would feel, what 
would determine their decision, etc.

8

Can you respect someone wihtout agreeing with them? (Y6)Peaceful Relationships

Stimulus:  Who do we respect? Ask the class to think of someone who they respect because they have 
said something they agree with or really like.  Ask them each to bring in a picture of this person if they 
can and to add a speech bubble to it with a relevant quote.  It can be someone famous or it might be 
someone they know.

Discussion:  Ask pupils to share their pictures in pairs, discussing why they respect what this person has 
said.  Ask them to discuss how they feel about this person.  Do they like them?  Do they think they would 
like them if they could meet them?  Display the pictures and quotation and ask how children feel about 
the people others have chosen.  Are there any surprises?  Are there quotations they disagree with?  How 
does this make them feel about the person who has said it?  (you could add controversial ones yourself).

Activities:  Use Discussion Carousel (p.38) to initiate a discussion in pairs using the Big Question.  Follow 
the discussion carousel with a group discussion to draw out different thoughts about this.  
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Is it OK to fall out with someone? (Y2)Peaceful Actions & Behaviour

Begin by discussing what we mean by ‘falling out’ (you may wish to use ‘argue’ or ‘have a disagreement’ 
instead).

Stimulus:  Use a short video clip from ‘Toy Story 1: This is a perfect time to panic!’ available via a 
link on the website, but before showing it, show pictures of Woody and Buzz and ask pupils what 
they know about these characters.  Establish that they have learnt to be friends and over the course of 
the films, their friendship has grown and developed.  Ask them how friends behave towards one another, 
how they treat each other and so on.  In this video clip Woody and Buzz fall out and use a lot of blaming 
language.  Ask children if this is how they expect friends to behave towards each other.

Discussion:  Is it OK to fall out with someone?  Start this discussion in small groups and then bring key 
ideas into the main circle.  You might structure the discussion by asking ‘Is it OK to fall out with a parent/ 
brother/sister/teacher/friend?’

Variation:  This Big Question is aimed at Year 2 children.  If you decide to use it with older children, you 
might introduce sayings such as “In the middle of difficulty lies opportunity” or “The moment of conflict 
holds such promise” to further the discussions.

8

How can one person make a difference? (Y3)Peaceful Communities

Stimulus:  Divide the class into small groups.  Give each group a story that demonstrates how one person 
has made a difference.  Positive News often has examples of stories, or you could find articles about 
well-known people such as Malala Yousafzai, Nelson Mandela, etc.  

Ask each group to take a large piece of paper and draw around one of them (top half is fine if tight for 
space).  Around the outside of their outline ask them to write down the skills the people in the stories 
used (e.g. negotiation, mediation, communication etc).  On the inside of the outline write down the 
qualities the people in the story have (e.g. bravery, determination, compassion).  Ask groups to feedback 
and make a gallery of the flipcharts.

Discussion:  Use the flipcharts as the basis for a whole circle discussion.  Can anyone make a difference?  
What was it that made these people able to bring change to their communities?  What did they 
do?  Where did their qualities come from?  Who do they know who has made a difference to their 
community?  What would they like to be able to achieve either in school or out of school? 

LFP layout 6c (190216 - 245x210).indd   79 19/02/2016   11:14



Learning for Peace: a guide to developing outstanding SMSC in your primary school www.peacemakers.org.uk80

…with teacher training

Peacemakers have developed two training sessions 
that can be held after school within the West 
Midlands area, to explore ways of embedding the 
ideas in Learning for Peace, across the whole school.

These are participatory 
sessions which enable 
staff to explore the 
ideas, try out the 
approaches in their 
classrooms, and 
review progress at 
the second session. 

 
Elsewhere in the UK, we can provide a half day 
training course for one school, or for representatives 
from a cluster of schools. 

Peacemakers has other professional development 
opportunities for schools in the West Midlands. You 
could:

• Learn to run dynamic effective circles; 
• Use circles to hold sensitive conversations on 

topics that concern young people;
• Understand conflict better and have a range of 

responses to use in the classroom;
• Explore the impact of adults as role models in 

your school. 

Please contact us at info@peacemakers.org.uk for 
more information. 

“Thank you very much for excellent training.  
Excellent leaders and activities.  

Really made me think.”

“One of the best training days 
I have attended”

“A very enjoyable session with lots of 
simple, effective ideas to take back 

and easily implement”

“A great way to start the year. Well 
paced and well delivered – thanks”

…with peer mediation

A peer mediation scheme can help take the values 
and themes of this book further in your school. 
Known as, ‘conflict resolution for young people 
by young people’, peer mediation schemes are 
common in schools across the UK. 

Children learn crucial skills for life, as well as help the 
school to run more smoothly.  By modelling creative 
conflict resolution in the playground, peer mediators 
spread good practice among children, saving 
teaching time after lunch break ends and bringing 
a greater level of maturity and independence to 
solving problems and looking after relationships.

Peer mediation training can be run by external 
trainers or we can train staff to run it themselves.
 
Peacemakers offers peer mediation training to 
schools across the West Midlands.  Please contact 
info@peacemakers.org.uk for more information. 
 

“Confidence, patience, everything has gone 
up a level higher” 

(Y6 pupil)

“I learnt how to empathise with 
other children” 

(Y5 pupil)

The Peer Mediation Network, is a national network of 
organisations offering training.  

www.peermediationnetwork.org.uk
 

Taking it further...
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…with restorative approaches

A restorative approach offers schools an alternative 
way of addressing discipline and behavioural issues 
and offers a consistent framework for responding 
to these issues.  A restorative approach brings 
those harmed by conflict, and those responsible for 
the harm, into communication, enabling everyone 
affected by a particular incident to play a part 
in repairing the harm and finding a positive way 
forward.

Restorative approaches are based on the following: 
•	 Respect – for everyone by listening to other 

opinions and valuing them;
•	 Responsibility – taking responsibility for your 

own actions;
•	 Repair – develop skills within a school 

community so that children and adults have 
the resources to identify solutions, repair 
wrongdoings and try to learn from their 
behaviour over time;

•	 Re-integration – working through a structured, 
supportive process that aims to solve the 
problem and allows children to remain in 
mainstream education;

•	 Relationships – making them, not breaking 
them.

Peacemakers offers schools in the West Midlands 
support to develop restorative approaches.  Please 
contact info@peacemakers.org.uk for more 
information. 

For further support or to find a service near you, 
contact the Restorative Justice Council. 

www.restorativejustice.org.uk

Information and costs for all these opportunities in 
the West Midlands can be found on our website:

 www.peacemakers.org.uk

For further support 
 
The Peace Education Network is a national 
UK network that brings together people and 
organisations committed to education for peace.  
Resources are available from the website. 

www.peace-education.org.uk

Peaceful Schools runs an award scheme for 
schools and organises national conferences for 
teachers and educators interested in developing 
peaceful school environments. 

www.peacefulschools.org.uk

Quakers in Britain has useful resources and 
publications for teachers on their website as well 
as further information on Quaker life. 

www.quaker.org.uk
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Don Rowe and Isabel Cartwright (www.quaker.org.uk)

Teach Peace Pack, Assemblies and activities for exploring 
peace themes with 5 to 12 year olds (www.peace-
education.org.uk)
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‘educational use’ and ‘fair dealing’ exceptions of UK 
copyright law and not for any intended commercial or 
competitive gain.  

If you are the copyright holder of any image that has not 
been properly credited or acknowledged then please 
contact the publisher who will be pleased to ensure that 
appropriate credit and/or further action is taken at the 
earliest opportunity:

Lifeworlds Learning
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www.lifeworldslearning.co.uk

LFP layout 6c (190216 - 245x210).indd   82 19/02/2016   11:14



Learning for Peace: a guide to developing outstanding SMSC in your primary school www.peacemakers.org.uk 83

LFP layout 6c (190216 - 245x210).indd   83 19/02/2016   11:14



Learning for Peace: a guide to developing outstanding SMSC in your primary school

West Midlands Quaker Peace Education Project 
41 Bull Street, Birmingham, B4 6AF

T: 0121 236 4796

peacemakers.org.uk         

Lifeworlds Learning

If you’re looking for something to engage and 
motivate Spiritual, Moral, Social and Cultural (SMSC) 
development in your school, then you’ve found it!

Spiritual, Moral, Social and Cultural development 
is concerned with how to best equip young people 
with the values, skills and character necessary for 
21st century living.  With influences on young people 
continually changing, what can nurture and support 
learners, and those who teach and work with them?
 
Learning for Peace offers the ideal starting place 
for primary educators, whether new, experienced, 
school leaders or support staff.  Condensing over a 
decade of theoretical and classroom practice into a 
single volume, the guide is firmly rooted in the current 
requirements facing schools in England, but goes 
much further.  With over 70 activities and supporting 
web content, you will find inspiration and creativity to 
benefit learning across the curriculum and the clear 
framework for progression provides an invaluable 
model for whole-school improvement.

Look inside for:

• Over 70 activities/games
• Web-based support
• SMSC links
• Clear planning frameworks
• Differentiated content
• Methods & approaches

“Outstanding 
outcomes can 

only truly be achieved 
when children really know 
themselves.  This resource 

provides a practical, but truly 
reflective approach to SMSC.  A 

ground-breaking piece of work that 
will embed core values and transform 

the relationships of your school.”
Carol Phillips (Principal) 

Erdington Hall Primary School, 
Birmingham, UK

 
“There can be 

few things that are 
more important in life 

than learning how to deal 
effectively with conflict, and 
how to promote a culture of 

peace.  This book does both.“
Dr Hilary Cremin (Senior Lecturer)

University of Cambridge, UK
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